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Executive Summary
The Review Committee concludes that the Liberal Arts Core courses in the former Category 5,
Communication Essentials, are meeting the basic goals identified for them. We base this
conclusion on our review of the courses in each subcategory, diverse student outcomes
assessment activities, and both "local" and "global" surveys of student and faculty perceptions.
Moreover, the Review Committee endorses the new LAC category structure which combines
"Writing and Reading," "Oral Communication," and "Quantitative Techniques and
Understanding" with "Personal Wellness" in a new Category 1, "Core Competencies." We trust
that this change will reinforce the fundamental role within both the LAC and major programs of
these competencies. Additionally, we anticipate that this change will encourage students to
satisfy Category 1 requirements early in their academic careers.
Based on our review of the LAC courses in "Writing and Reading, "Oral Communication," and
"Quantitative Techniques and Understanding," we offer the following recommendations.

Recommendation: increased staffing
Availability of sufficient spaces in the courses we reviewed for all students to complete them
early in their programs of study continues to be problematic. The strategies used to address this
problem over the last five years have been inadequate or unsatisfactory or both. For example,
several of the "Quantitative" courses have been offered in large-enrollment sections, but this
reduces opportunities for critical thinking activities. The "Oral Communication" course is now
offered only in stand-alone small-enrollment sections, which replace the previous use of large
lecture classes combined with small-enrollment labs; while this change has clearly improved
the quality of the course, it has not reduced the backlog. The waiver of the "Writing and
Reading" requirement for more qualified students (those with ACT English scores of 25 and
above}-in place from Fall2001 through Summer 2004-temporarily reduced the backlog for
this subcategory, yet this waiver was not renewed for the 2004-2005 academic year following a
study indicating that waived students who completed LAC writing and reading courses for
other programs benefited from these courses.
Thus, with respect to enrollments, the one large recurring need is for additional instructors to
teach more sections of these LAC courses. As budget constraints ease, we hope that tenure-line
vacancies will be filled and that new tenure lines will be authorized for positions that would
include teaching these LAC courses. Further, there is a positive role here for temporary adjunct
faculty, particularly those whose service is continuous over several years or more (thus
justifying term appointments). And at least for the LAC courses in writing and speaking, there
is compelling justification for staffing to include graduate teaching assistants, both for their
capable teaching and for their own professional development.

Recommendation: faculty involvement in transfer articulation decisions
Through this review of our LAC subcategories and our developing student outcomes
assessment plans for these subcategories, our Departments seek to augment the academic
quality of our Core Competency courses so that they provide an ever stronger foundation for
students' LAC and major/minor programs. Yet it appears that an increasing percentage of
students completing UNI's baccalaureate degrees are completing some or all of the Core
Competencies that we've reviewed with transfer credit, and in particular, credit transferred from ....

Category 5 Review

Note to Readers

3

•

Because this document presents reviews of three curricular subdivisions, and thus
represents the work of three different departments, we have chosen to structure the
report in the following way. The document begins with collective Executive Summary
and Review of Category Goals sections. These are followed by the subcategory reports
in order of their listing in the course catalog: SA Writing and Reading, 5B Speaking
and Listening, and 5C Quantitative Techniques and Understanding. Each subcategory
discussion contains a full report following the outline provided in the LAC Category
Review Procedures. The Appendices are presented collectively at the end of this
document. Sample course syllabi are presented in the accompanying volume.
Please note that Category 5 has changed to Category 1 Core Competencies, although at
the time of this review, the change had not yet been made.

•

•

•
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Iowa's community colleges. To insure that such transfer credit represents attainment of
outcomes and competencies comparable to those established for our courses, representatives of
our faculty should be involved in conversations regarding the updating of articulation
agreements.

Recommendation: cross-curricular faculty discussion of core.
competencies
The fundamental role of the subcategories that we've reviewed within the LAC and, more
broadly, within UNI's baccalaureate programs warrants comment here. While there appears to
be some sentiment within the teaching faculty that "Core Competency" courses should
concentrate on basic skills, the Review Committee recognizes that written and oral
communication skills and quantitative techniques are enriched by their own special disciplinary
contexts and, further, that students acquire more mature and more flexible, adaptable
proficiency through opportunity for repeated practice of communication and quantitative
proficiencies in other LAC courses and in their major courses.

•

•

That is, what we identify as integral to long-term learning with respect to the proficiencies in
each of our area$ goes beyond the basic skills that our faculty colleagues not infrequently want
us to emphasize. Thus, there could be large benefit from expanding discussions among faculty
across the disciplines regarding students' needs for instruction and practice in these core
competencies and their needs as they undertake the intellectual challenges of advanced courses
in the academic disciplines.
The continuing development of viable processes and activities for assessing student outcomes
will help to increase the effectiveness of these core courses with respect to students acquiring
both basic skills (e.g., grammatical correctness) and also more complex analytical and creative
abilities (e.g., critical reading, using source materials to devise and support an original thesis,
adapting discourse to purpose and audience). And then we need greater attention to helping
students to continue developing these proficiencies in other LAC courses and in their major
programs (for example, support for faculty designing writing-intensive courses, such as that
which a 2005 Carver Summer Institute will provide).

Recommendation: expand learning centers and educational support
The "bridge" between LAC courses devoted to "Core" competencies and major courses in the
disciplines could be strengthened greatly by devoting more extensive resources to learning
skills. University- and also college-level learning centers could provide specialized tutoring and
workshops for particular skills as needed, especially for "Core Competency" courses-for
example, active listening and note-taking, managing speech anxiety, study skills for
mathematics, improving writing and revision skills, and using technology. With sufficient
resources, learning skills centers could hdp support substantial writing, speaking, ru:td
mathematical assignments in major courses. With expanded resources, learning skills centers
could become integral to significantly increasing students' practice of"Core" proficiencies
throughout both the LAC program and academic major programs .
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Recommendation: centralized resources dedicated to Student Outcomes
Assessment
Recommendation: coordination of SOA planning across the LAC
Recommendation: nurture a constructive SOA "culture" within faculty
Collectively, we have devised and implemented a considerable range of student outcomes
assessment plans for our "Core Competencies" courses, ranging from student perceptions and
self-assessment of skills and understanding acquired to faculty review of student portfolios
containing early- and late-semester writing to "pre- and post-test" measures of subject-matter
(content) knowledge. We have all learned from our separate endeavors and from our
conversations with each other within our Review Committee, and we believe that each
department can now build on what we've learned by continuing to develop our respective
student outcomes assessment plans, assuming appropriate administrative support.
The preliminary and necessarily tentative results of our several outcomes assessment activities
indicate that students generally are acquiring the outcomes and competencies identified for
each subcategory, whether student performance is examined in terms of the "value added"
between the beginning and end of a course, or in terms of proficiencies demonstrated at the end
of a course. In general, there is now good basis for broader development and implementation of
our respective plans. Among the challenges and opportunities that may accompany these efforts
are these:
I.
2.

3.

4.

5.

6.

that outcomes assessment activities be integral to the pedagogy, the teaching and learning
activities of a course;
that review of student performance with respect to the outcomes and competencies
identified involve, if possible, instructors of the course (but not reviewing their own
students);
.
that assessment results be distributed to both course instructors and department faculty
who then are directly involved in modifying as needed·the subcategory outcomes and
competencies and/or the design and implementation of the outcomes assessment
activities;
that students be involved not only as the subjects of the assessment activities but also in
the ongoing review and possible revision of identified outcomes and competencies and
assessment activities;
that there be occasion and encouragement of faculty reflection on and exploration of
alternative pedagogical strategies and innovations designed to improve student attainment
of desired outcomes and competencies; and
that there be strong and clear administrative support from department heads and deans.

A final note regarding student outcomes assessment: we find that developing appropriate,
constructive, comprehensive, and sustainable student outcomes plans is at the very center of
useful LAC category reviews. Thus, as a comprehensive student outcomes assessment plan is
developed for the LAC as a whole, it will surely be helpful to coordinate this planning with that
offaculty working on SOA plans at the level of LAC categories and subcategories. Further, we
suggest that Review Committees would benefit greatly by being directed to concentrate their
efforts specifically on the development and implementation, and then the review and revision,
of SOA plans for their LAC categories and subcategories. This could be done if more
"mechanical" review matters (for example, collection of enrollment data, maintaining

•

•

•
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computer-based programs for perceptions surveys, and sorting assessment data according to
where students satisfied an LAC requirement, here or elsewhere) were shifted to a central
office ~md resource person. It appears that something like this is envisioned by the recently
announced administrative position of Director of Academic Assessment.
We are greatly encouraged by-and enthusiastically support-the establishment of an
administrative position dedicated to supporting "the planning and implementation of student
outcomes assessment processes, program review and other procedures that support academic
program improvement, student learning and accreditation" (announcement of internal search
for Director of Academic Assessment). Such a resource person could be of great help to future
LAC Category Review Committees and, not less important, to the ongoing development by
faculty of the student outcomes assessment plans for the LAC categories and subcategories in
which they teach courses .

•

•
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Review of Category Goals

•

The Liberal Arts Core Program includes, for each of its categories, statements of general goals
and purposes and also statement of specific student outcomes and competencies. The Review
Committee has examined the current statements for Category 5, Communication Essentials, as
well as the newly proposed statements for Category 1, Core Competencies. These statements
are transcribed below with notation, where applicable, of suggested revisions.
Two LAC documents identify goals for Core Competencies explicitly and directly: (a)
"Category Statements for Use of Course Syllabi," and (b) "Purpose by Category." A third LAC
document, a working draft not yet formally adopted, "Purposes and Goals," refers to "Core
Competencies" somewhat more indirectly in its discussion of"five proficiencies." (For all three
documents, see <http://fp.uni.edu/lac/>.)

Category statements for course syllabi. The Review Committee accepts and endorses the
following recently revised summary statement of the core competencies.
Category 1: Core Competencies
Courses in written and oral communication enhance the ability of individuals and groups to read and
listen critically and to write and speak effectively by attention to how the gathering, analyzing, and
presenting of evidence and conclusions can be designed for specific purposes and audiences.
Courses in quantitative techniques enhance students' abilities to use quantitative data effectively and
to apply relevant mathematical and statistical concepts and methods to diverse problems and
situations. Personal wellness promotes the acquisition of knowledge and the development of skills
and attitudes necessary for implementing positive health-related decisions. (http://fp.uni.edu/lac/;
under "Faculty/Staff' link and linked "Category Statements for Use on Course Syllabi" document)

•

Purpose of Category 1. The Review Committee proposes revising the text ofthe paragraph on
the subcategory, Quantitative Techniques and Understanding. It accepts the remainder of the
current statement proposing only that communications be changed to communication, and
recognizing the paragraph devoted to personal wellness is outside our charge.
An understanding of and competence in the processes by which messages are generated, transmitted,
received, and used is basic to any advanced civilization. Every active member of any society needs
to acquire and transmit information. How effectively that information is communicated and
understood is a major determinant of the level at which members of society can participate in
dealing with the great issues which confront that society and the level of achievement to which that
society can reasonably aspire.

Two areas of communication are of primary significance: 1) written and oral communication and 2)
quantitative communication which include probability and statistics. If humans are to live
responsibly and joyfully, fulfilling their promise as individuals and as citizens and leaders in a
democratic society, they must develop these abilities. The higher the level to which undergraduates
develop these abilities, the greater is the likelihood of their being lifelong students who are not
dependent on information they collect in college.
The development of abilities in written and oral communication must be based upon critical
thinking and logical reasoning. Students must have the opportunity to develop further their thinking,
reasoning, writing, speaking, reading, and listening skills through practice and performance which is
subjected to frequent and individual evaluation. They need to develop the ability to prepare
messages for varied audiences, with varying purposes in a variety of contexts. As consumers of
communication, they need to develop their abilities to interpret, analyze, evaluate, and enjoy
messages they receive.

•

•
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The development of abilities to effectively use and convey quantitative information is based on
sound reasoning and skill in quantitative techniques. This area should develop students' ability to
use and understand numerical data and make them aware of the ways in which numerical data
increasingly make accessible levels of knowledge which were previously unobtainable. Students
should develop an awareness for the multiple interpretations of numerical data, as well as an
alertness for the misuse and manipulation of data.
Students should develop an understanding and appreciation of personal wellness as a lifestyle,
consciously chosen, in which one takes advantage of the opportunities to maximize holistic health.
Personal wellness focuses on bringing actions into closer harmony with underlying values, needs
and interests. Through experiences which integrate knowledge, values, feelings and skills, students
should examine factors affecting their own personal wellness and quality of life. These experiences
should include : (a) an assessment component to evaluate and monitor present status; (b) a
knowledge component which systematically examines exercise science, nutrition, motor behavior,
stress and leisure; and (c) a laboratory component which provides a variety of activity experiences.
It is essential that from these experiences students develop the knowledge necessary for making
informed decisions about a positive lifestyle, the skills necessary to implement these decisions, and
an awareness of the resources and services available to facilitate the pursuit of attainable levels of
well ness. (http://fp .uni.edu/lac/- under "Faculty/Staff' link, then the "Purpose of the Categories"
link, then "Category 1" link)

•

•

Purposes and Goals. (These appear in a working document that has not yet been formally
adopted.)
This document distinguishes proficiencies from realms of thought-the Natural Realm, the
Social Realm, the Personal Realm, and the Realm of Human Creations. "Proficiencies are
interrelated sets of skills, most of which apply within all realms and, indeed, to most human
endeavors."
These five proficiencies are described below.
Communication
Students should be able to speak, listen, read, write, and view effectively, adapting appropriately to
the audience and material at hand.
Information
Students should be able to use both traditional sources and modern technologies to access, analyze,
and manage information.
Thinking
..
Students should be able to address complex issues and proJ?lem situations with sound reasoning,
reflective judgment, creative imagination, and a critical, analytical bent of mind. ·
Interpersonal
Students should understand human emotions, motivations, and idiosyncrasies, and be able to
participate effectively in relationships, groups, and citizenship activities.
Quantitative
Students should be able to make effective use of quantitative data, and to intelligently apply relevant
mathematical and statistical concepts and methods on appropriate occasions.
(http://fp.uni.edu/lac/ follow "Purpose of LAC" link and "Goals of the Liberal Arts Core" link).
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While acknowledging that the document, "Purposes and Goals," does not yet have formal
standing, the Review Committee finds that its identifying and describing intellectual
proficiencies helps to sharpen the focus on the learning goals for our Core Competencies. It is
particularly helpful in recognizing that concentrated attention to proficiencies in the courses of
the Core Competencies prepares students to exercise and strengthen these proficiencies ·in
courses that explore the realms of thought.

•

Student Outcomes and Competencies
The current outcome and competencies for Category 5 Communication Essentials follow.
Outcome V (Communication Essentials): Students shall understand how both verbal and quantitative
information is effectively acquired, transmitted, interpreted, and analyzed.
Competency 5.1-develop an understanding of and competence in the processes by which messages
are generated, transmitted, received, and used.
Competency 5.2-develop critical thinking and logical reasoning.
Competency 5.3--become responsible consumers of communication through competence in analysis,
synthesis, and evaluation.
The Review Committee recommends that this comprehensive (yet overly general and vague)
statement of one broad outcome and three competencies be replaced with more-specific
outcomes and competencies for each of the subcategories within Core Competencies. We are
mindful that this new category also includes Personal Wellness.

•

Category lA: Writing & Reading
Outcome lAt. Written Texts: Students will display the ability to produce written texts that are
focused, clear, complete, and effective.
Outcome 1A2. Effective Writing: Students will display the knowledge of and ability to practice the
·
processes of effective writing.
Category lB: Speaking & Listening
Outcome lBl. PresentationaVSpeaking Skills: Students will display competence in creating and
·
presenting oral messages in a variety of contexts.
Outcome 1B2. Thinking/Listening Skills: Students will develop thinking and listening skills '
necessary for effective communication in a variety of relational contexts.
Category lC: Quantitative Techniques & Understanding
Outcome lCl. Quantitative Techniques: Students will display competence in using quantitative
·
techniques to interpret, display and work with quantitative information.
Outcome 1C2. Quantitative Understanding: Students will display competence in making valid
arguments and drawing correct conclusions from quantitative information and their analyses of it.

•

•
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Regarding the Liberal Arts Core web site, we recommend that all of the information reg!irding
each category be available from one link per category, rather than the current structure of one
link per document that contains information about multiple categories.
Three separate reports follow, one for each of the subcategories in the former Category 5
Communication Essentials. Each of these reports contains statements of outcomes and
competencies specific to the subcategory and its courses, together with an account of student
outcomes assessment plans and activities initiated as part of our review.

...

·._.;

..
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LAC Category 5 Review: Writing and Reading

•
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Review of Category Goals and Courses
Three courses satisfy the Liberal Arts Core requirement of a "Writing and Reading" course: ·
620:005
620:015
620:034

College Reading and Writing
Exposition and Report Writing
Critical Writing about Literature

In general, these three courses address and satisfy the overall LAC goals for the former
Communication Essentials (now included in Core Competencies). Instruction and practice in
expository, analytical, and research writing are common to all three courses, yet the relative
emphasis given to each mode of writing varies somewhat from course to course and sometimes
among sections of the same course. Overall, there is broad consensus among both course
instructors, university faculty, students enrolled in these courses, and students who have
completed them that the three courses are successfully carrying out their basic role within the
LAC. Sustaining and augmenting their success requires continuing development of student
outcomes assessment for these courses and involvement of course instructors and other
department faculty in the ongoing development and implementation of this plan as well as in
review ofthe results.

•

The following is a draft of outcomes and competencies for LAC Writing and Reading courses
based on the work we have done at the department level to design and administer student
outcomes assessment.
Outcomes and Competencies: Working Draft-based on Spring 2004 Assessment of Student
Writing Portfolios
Outcome A:

Ability to produce written texts that are focused, clear, complete, and effective.

Competency 1:

Ideas expressed and explained in written texts are organized and communicated
clearly, with detailed explanation and support for points made.

Competency 2:

Research and source materials are used critically and with understanding of their
content and context.

Competency 3:

Ability to use a professional documentation style correctly and consistently.

•

•

Category 5 Review
Competency 4:

Written texts demonstrate understanding of audience needs, critical context, and
writing purpose.
·

Outcome B:

Knowledge of and ability to practice the processes of effective writ)ng.

Competency 1:

Awareness and skillful use of writing processes, including invention, drafting,
revising, and editing.
·

Competency 2:

Ability to recognize in one's own writing possibilities for improvement.

13

Student Outcomes Assessment
Since the fall of2003, the English Department reviewed, developed, and piloted Student
Outcomes Assessment activities guided by two goals: (1) to acquire preliminary qualitative and
quantitative data about student work in these courses, and (2) to develop a rigorous but durable
assessment procedure.

Goal 1: Acquiring preliminary data about student work
Assessment of student writing Fall2003. At the end of the Fall2003 Semester, the English
Department arranged for an assessment of student papers written within several Liberal Arts
Core Courses (Introduction to Literature, Religions of the World, Philosophy: Basic Questions,
and Humanities I). This assessment was conducted as part of the Department's review of the
Liberal Arts Core 5A waiver, extended since Fall 2001 to students with ACT English scores of
25 and above.
Six trained graduate student readers, supervised by faculty writing specialists, scored 62
randomly selected student papers in a double-blind assessment. Each paper selected was scored
by two readers on a six-point scale, with the two scores then combined. These combined scores
were then correlated with the writers' ACT English scores and with whether they had
completed an LAC writing course, and if so, where.
Table 1.
Points
10 to
6 to
2 to

Key for combined scores (Maximum: 12 pts)
Assessment
12
exceeds criteria for capable LAC writing
8
satisfies criteria for capable LAC writing
4
below criteria for capable LAC writing

Table 2. Average scores for each group (12 to 16 students _Qer _grou__N
Points
Description of group
6.7 points
students without waiver and transfer credit for LAC 5A
6.9 points
students without waiver and UN! credit for LAC 5A
8.5 points
students with waiver and no LAC 5A course
9.7 points
students with waiver and transfer or UNI LAC 5A course*

*

Although the LAC 5A waiver was in place, some programs continued to require an LAC
writing course.

Category 5 Review
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Students earning LAC 5A credit at UNI presented papers marginally better than students with
transfer credit that satisfied the LAC writing requirement (all but one of whom completed a
community college two-course sequence).

•

Students with an ACT English score of25 or higher (and thus waived) and no LAC writing ·
course still presented papers that satisfy the criteria for LAC writing. At the same time, those
with such ACT English scores and with credit for an LAC writing course presented papers that
exceeded LAC writing criteria. In sum, the writing of students with ACT English scores of 25
and above, as well as the writing of other students, benefits from LAC writing instruction.
During the Spring 2004 semester, the English Department approved allowing the LAC writing
waiver to expire. University Senate action at the end of the Spring 2004 Semester permitted
provision for this waiver to expire at the end of the 2004 Summer Session, its authorized term.
Beginning Fall 2004, all students enrolling for the first time at UNI are required to satisfy LAC
5A with appropriate course or examination credit.

Goal 2: Developing an assessment procedure
The English Department has sought to develop assessment procedures that would be both
rigorous enough to satisfy the immediate and ongoing administrative need for programmatic
reflection, and durable enough to remain relevant for ongoing student outcomes assessment.
The results are described here.
The departmental assessment procedure has three stages: data gathering, data analysis, and
administrative reflection.

Data and Data Gaihering. Writing is the focus for outcomes assessment in LAC writing and
reading courses. The data gathering process has two stages: acquiring early-semester samples,
and acquiring late-semester samples.

•

During the acquisition of early-semester writing samples, we ask faculty participants to gather
samples from each of their students. These samples have two parts: an early essay (at least 350
words); ·and a reflection on the essay (250 words). The essay can be on any topic appropriate to
the goals and design of the individual course section. The reflection asks students to respond to
the following three questions.
•
•
•

What is your general assessment of this piece of writing? That is, does it represent your
best work? I{so, how so? If not, why not?
What stages or steps did you complete during your writing process (e.g., planning, .
research, writing, revising, peer review)?
What would you do to improve on this piece of writing, given more time? Please be
specific.

During the acquisition of late-semester writing samples, we again ask that faculty participants
gather samples from their courses and writt~n reflections on them. The essays come from the
standard course assignments due late in the semester. The reflection follows the same formula
as the frrst with one exception-we add one more question.

•

••

I
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What is your general assessment of this piece of writing? That is, does it represent your
best work? If so, how so? If not, why not?
What stages or steps did you complete during your writing process (e.g., planning,
research, writing, revising, peer review)?
What would you do to improve on this piece of writing, given more time? Please be
specific.
Looking back on the first essay, how does it compare to your work now?

Data Analysis. A panel of readers evaluates the writing samples at the end ofthe semester
using the rubric shown in Appendix Al. Each portfolio of student work is scored by two
readers based on the overall quality of the sample and on the progress demonstrated between
early and late samples. Significant disagreements are decided by a third reader.
Administrative Reflection. The English Department maintains a standing Writing Committee
that administers all writing courses and curricula. That committee determines what response, if
any, is appropriate in light of the data gathered during the English SOA activities.
Pilot outcomes assessment activities-Spring 2004. The outcomes assessment activities piloted
in the Spring 2004 Semester were devised for two purposes: (a) to provide a measure of the
extent to which target competencies were acquired by students completing Liberal Arts Core
writing courses; and (2) to help develop for such courses an effective, appropriate, and
pedagogically constructive outcomes assessment plan.
At the end of the Spring 2004, 23 portfolios of student papers were selected from three
participating sections of LAC writing courses (two sections of 620:005, one section of
620:034). Each portfolio contained a student's early-semester and late-semester papers with the
student's reflection on each. These portfolios were assessed in a blind-review by four faculty
readers, including the three instructors of the participating sections (no student's papers were
assessed by that student's instructor).
The early-semester and late-semester papers were assessed according to the degree to which
they demonstrated the desired competencies. The reflection essays were assessed for the degree
to which they demonstrated "awareness of writing as a process" and "awareness of possibilities
for improving writing." Both assessments used a five-point scale, with scores on individual
items averaged for an overall score between "5" and "1" (5 =clearly demonstrates; 4 =
demonstrates; 2 = does not demonstrate; 1 = clearly does not demonstrate).

.

T a ble 3 K ey tior scores
Score
Assessment
3.5 to 5
demonstrates writing competencies or "writer's awareness"
2.5 to 3.4
marginal demonstration uf writing competencies or writer's awareness
2.4 and below does not demonstrate writing Competencies or writer's awareness

Table 4. Average writing competency scores for late-semester papers
Score
3.5 to 5
2.5 to 3.4

Description
16 papers clearly demonstrate writing competencies (11 of 16 scored 4.5 to 5.0)
7 papers marginally demonstrate writing competencies

2.4 and below 0 papers

Category 5 Review
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T a bl e 5 I mprovementI regressiOn m wntmg b etween early- an d I ate-semes t er papers
2 papers
some regression (-.6 to -1 .5 change)
2 papers
small regression (-.1 to -.5 change)
3 papers
unchanged
4 papers
small improvement (+ .1 to +.5 change)
some improvement (+.6 to +1 change)
7 papers
4 papers
substantial improvement (+1.1 to +2 change)
2 papers
both early- and late-semester papers scored maximum of 5
Table 6. Improvement/regression between early and late-semester papers with respect to
wn·rmg an d " wn·ter ' s awareness "
1 portfolio
regression in both writing and "writer's awareness"
1 portfolio
regression in writing and unchanged in writer's awareness
2 portfolios
regression in writing and improvement in writer's awareness
0 portfolios
unchanged in writing and regression or unchanged in writer's awareness
3 portfolios
unchanged in writing and improvement in writer's awareness
2 portfolios
improvement in writing and unchanged in writer's awareness
1 portfolio
improvement in writing and unchanged in writer's awareness
13 portfolios improvement in both writing and writer's awareness

Findings. Overall, review ofthe 23 selected portfolios of student papers established general
improvement in both demonstration of "writing competencies" and "writer's awareness": about
two-thirds of the portfolios exhibited improvement in "writing competencies," and all but two
portfolios exhibited improvement in either "writing competencies" or "writer's awareness." Just
one portfolio exhibited "regression" in both "writing competencies" and "writer's awareness."
Further, all of the "late-semester papers" exhibited all least basically capable writing, and two·
thirds ofthem exceeded this basic competency.

•

•

Although these results are broadly satisfactory, they also prompt consideration of both how the
outcomes assessment activities might be improved and how overall pedagogical practice in
Liberal Arts Core writing courses might be strengthened. For example, it could be helpful for
instructors to review and possibly revise the statements for specific "writing competencies" and
for specific indicators of"writer's awareness." And there could be benefit from considering
further both the specific directions for carrying out the assessment activities and, more broadly,
exploration of effective and consistent ways to incorporate the assessment activities within the
design of LAC writing courses.
This pilot study was quite small, and it seems that only tentative conclusions may be reached
about students' performance and the usefulness of this kind of outcomes assessment plan. Yet
such outcomes assessment activities warrant further exploration and development. Three
features of such a plan are especially attractive. First, it provides for assessing students'
reflections on their own writing, and thus encourages student writers to become actively
engaged in critical thinking about how their writing might be improved. Second, these
outcomes assessment activities can be readily integrated within the design of a writing course
and within its instructor's pedagogical practices. Third, there is opportunity and impetus here
for participating instructors to think together about the objectives and competencies, the
assignments and requirements, and the learning activities of LAC writing courses.

•

•
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Review of Course Enrollments, Fall 1999 to Spring 2004
The following tables display enrollments in LAC 5A courses during the review period. The
variations in enrollments can be correlated to budgetary fluctuations .
·
It is worth noting that although the official enrollment cap is designated at 22 for these courses,
the class sizes range from 21 to 24 students .

T a bl e 7 . E nro II men t"m 620 : 005 C o II ege R ea d mg
· an d

•

•

Semester

#sec

spc st

fall99
sprOO
fall 00
spr 01
fall 01
spr02
fall 02
spr03
fall 03
spr04
fall 04

43
40
46
41
45
32
45
33
27
26
31

1
2
9
2

-

3
5
3
3
2

w ·r

n mg
total enrollment by class
1st yr 2nd yr 3rd yr 4th yr total

698
758
767
708
716
563
807
495
440
495

269
131
233
168
247
109
197
128
125
76

I ···

32
35
39
51
46
26
53
40
37
32

17
18
21
14
16
11
23
13
13
9

1017
944
1069
943
1025
712
1085
679
618
614

gta

11
11
12
8
7
7

-

3

-

6
5

faculty level
adj
t1

25
25
28
29
33
20
42
27
13
16
20

7
3
6
4
5
5
3
3
14
4
6

"f
T a bl e 8 . E nro II men t.m 620 : 015 E XpOSI IOn an dR epo rtW nmg
Semester

#sec

spc st

fall99
sprOO
fall 00
spr 01
fall 01
spr02
fall 02
spr03
fall 03
spr04
fall 04

2
2
2
2
2
2
2
2
1
1

1
1
1

-

1
-

-

total enrollment by class
1st yr 2nd yr 3rd yr 4th yr

13
13
7
6
10
6
10
6
5
3

10
15
9
16
14
15
9
2
4

13
10
10
13
8
16
7
6

5

6

5

12
9
10
7
10
3
6
3
3
2

total

gta

49
48
37
42
42
40
33
17
17
16

0
0
0
0
0
0
0
0
0
0

faculty level
adj
t1

0
0
0
0
0
0
0
0
0
0

2
2
2
2
2
2
2
2
1.
1
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. . I W ntme:
.. a b out L'1terature
T a bl e 9 . E nro II men t 10
total enrollment by class
Semester #sec spc st 1st yr 2nd yr 3rd yr 4th yr total

-

fall 99

3

spr 00

4

fall 00

-

fall 02

3
3
3
3
3

spr 03

4

-

fall 03
spr 04
fall 04

4
4

-

spr 01
fall 01

spr 02

22
30
13
31
13
19
10
37
13
29

-

-

T a bl e 10. B ac kl og 10
. LAC 5A C ourses
fall sem, bv class
yr 2
yr3
yr4
Acad Yr yr 1
99-00
00-01
01-02
02-03
03-04
04-05 .

1475
1564
1011
741
846
1082

194
204
132
150
107
120

66
96
52
69
70
45

33
23
22
16
16
16

faculty level
adj
t1
0
0
3
0
0
4

gta

23
10
22
18
25
14
28
12
28
28

5
9
6
4
7
6
9
5
10
28

tot/dif

yr 1

sprin :~ sem, by class
yr4
yr 2
yr 3
tot/dif

1768/-92
1887/+119
1217/-670
976/-241
1039/+63
1263/+224

651
627
414
210
330
6

139
158
129
97
91
65

21
21
37
28
27
26
31
27
33
18

•

71
70
78
80
72
65
78
81
84
88

0
0
0
0
0
0
0
0

43
74
52
61
66
0

0
0
0
0
0
0
0
0

17
28
22
11
25
0

3
3
3
3
3
4
4
4

850/+4
887/+37
617/-270
379/-238
512/+133
3

A relatively small number of students satisfy the LAC Writing and Reading requirement by
earning credit for 620:015, Exposition and Report Writing, or 620:034, Critical Writing about
Literature. Thus, particular attention is warranted for the enrollment patterns in 620:005, as
well as for the backlog of students who have not satisfied this requirement.

•

Enrollment in 620:005 during the 1999-2000 and 2000-2001 academic years was around 2,000
(83 and 87 sections). In the next two academic years, it was around 1,750 (71 and 78 sections),
and in the 2003-2004 academic year, it was about 1,230 (53 sections). Meanwhile, the Spring
Semester backlog (the number of students who have neither satisfied the requirement nor
enrolled in a subcategory course) decreased from 850+ in Spring 2000 and 2001 to about 380 in
Spring 2003. In Spring 2004, this backlog increased to 512.
These changes in enrollments and backlog reflect the waiver of the writing and reading
requirement for students with an ACT English score of25 or higher, in effect from I:all2001
through Summer 2004 (approximately 30% of students enrolling). They also reflect the
significant budget reductions during this period and the apparently increasing number of
students who satisfy this requirement with transfer credit, particularly from hometown
community colleges.
Budget constraints, it appears, continue to mitigate against staffing a sufficient number of
620:005 sections to provide every first-year student with an LAC writing course. One way of
addressing this persistent dilemma is to develop writing-intensive sections of courses in other
LAC categories, sections designed for qualified students, so that credit earned in such sections
would justify waiver of the LAC Writing and Reading requirement. On a pilot basis, the

•

•
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English Department offered two such writing-intensive sections of 620:031 , Introduction to
Literature, LAC 3.8, in the Fall 2004 Semester, and it is offering one such section of the same
course during this Spring 2005 Semester.

Review of Courses
Three English courses fulfill student requirements in Category SA: 620 :005 College Reading
and Writing, 620:015 Exposition and Report Writing, and 620:034 Critical Writing about
Literature. Because these three courses are broadly similar with respect to their focus on LAC
writing and reading goals, the course review topics are here addressed for the three courses
collectively.

620:005 College Reading and Writing
Course Catalog Description
Recommended for students who have ACT English and Reading scores of 18-26; students who
have ACT English scores of 17 or less are advised to take 620:002 first. Emphasis on critical
reading and the writing of a variety of texts with attention to audience, purpose, and rhetorical
strategies. Attention to integrating research materials with students' critical and personal
insights. Satisfies the Liberal Arts Core writing and reading requirement. No credit if prior
credit in 620:015 or 620:034. Prerequisite(s): UNI's high school English admissions
requirement. (Offered Fall, Spring, and Summer)

Credit Hours : 3
Liberal Arts Core Category: SA

620:015 Exposition and Report Writing
Course Catalog Description
Conducting source-based research in the academic disciplines; writing and editing research
reports; and using a writer's handbook and style manual to prepare scholarly manuscripts.
Satisfies the Liberal Arts Core writing and reading requirement. Prerequisite(s): combined ACT
English and Reading scores of 54 or above, or 620:005, or consent of department. (Offered Fall
and Spring)

Credit Hours: 3
Liberal Arts Core Category: SA

620:034 Critical Writing about Literature
Course Catalog Description
Study of techniques of various literary forms including poetry, drama, and fiction. Attention to
processes and purposes of critical and scholarly writing and to documentation. Introductory
course for English Department majors and minors. Prerequisite(s): combined ACT English and
Reading scores of 54 or above, or 620:00S. (Offered Fall and Spring)

Credit Hours: 3
Liberal Arts Core Category: SA

Category 5 Review
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To what degree does the catalog description reflect the course as it is currently delivered?
Are changes in the catalog description or course content needed? If so, identify needed
changes.
The Catalog course descriptions for each of these three courses accurately describe the courses as
they currently are taught. There is not need at this time for adjusting either the Catalog course
description or the course content for any of these courses. It would be appropriate to reco·nsider this
question in light of outcomes assessment results once a more fully developed outcomes assessment
plan is in place.

2.

To what degree does the current course outline correspond to the course content as
approved by the Liberal Arts Core Committee? (Attach copy of current course outline(s)).
Have changes (additions/deletions) been made? If so, identify the changes.
For all three courses, the objectives and broad outlines of writing activities are consistent with the
course content and aims as approved by the Liberal Arts Committee. There have been no changes of
consequence in any of these courses. While the reading materials, the design of assignments, and the
specific writing activities vary across sections of these courses, the basic objectives, basic
requirements, and basic writing activities are common to the sections of each course and, broadly,
across the three courses. Again, a fully developed and implemented Outcomes Assessement Plan for
LAC Writng and Reading courses, a plan in which all instructors participate, at least periodically,
could help insure consistent focus on desired outcomes and competencies as well as ongoing review
of these goals and development of improved means to achieve them and to assess them.

3. Have changes in the relative emphasis of content areas been made? If so, identify the
changes.
While substantial changes have not been made in any of the three LAC 5A courses since the 1998
review, it may be that, in general, there is some increased attention to critical reading of sources, to
correct and effective use of source material in original writing, and to students' reflecting on their
own writing.
4.

•

If multiple sections are offered, how is comparability across sections assessed and insured?
Instructors are infonned about course objectives and competencies, and new instructors are provided
model syllabi and lists of recommended handbooks and readers. While different readings are used in
various sections, these diverse materials are consistently used for the same basic writing objectives,
and comparable writing assignments and activities are common across the LAC writing courses.
Comparability of goals and standards is supported by two aspects of staffing sections of 620:005,
College Reading and Writing. First, in general, one-half to two-thirds of the 620:005 sections
offered each semester are taught by adjunct faculty, and this portion of the instructional staff for
620:005 is both relatively small in number and quite stable: eight to ten instructors each teach at
least two sections (often three), with little if any change in personnel from semester to semester. {It
must be said that tenn appointments are warranted for these dedicated instructors.) Second, graduate
teaching assistants assigned to 620:005~usually four to eight each semester-generally complete a
3-hour course, Seminar in Teaching College Writing, before they teach 620:005, and when they are
teaching this course they are supervised by our faculty writing coordinator.
Comparability across sections can also be confinned and enhanced by outcomes assessment
activities that are integral to course design, assignments, and activities, and that engage participating
instructors in collaborative assessment of student portfolios and collaborative exploration of
pedagogical practice.

•

•
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5. What are the primary instructional methods used in the course? What type(s) of student
activities are included in the course?
The primary instructional methods are whole-class and small-group discussions wi~h occasional
short instructor lectures, mainly for providing explanation, information, and directions. Also
important, of course, are instructors' responses to drafts and final copies of assigned papers and
small-group and individual conferences on writing projects and drafts of papers. ·
Student activities focus primarily on the processes of writing and the preparation of several formal
papers including one or more papers that use material from sources. Often, students participate in
workshops on one or another of these processes (e.g., inventing, drafting, revising, editing). They
undertake research activities including bibliographic searches, identifying sources, and the reading
and analysis of texts. They may prepare and present individual and/or group reports related to their
writing projects. They may well be asked to write reflections about-or self-assessments of-their
own papers, and they often prepare portfolios of their semester's work.
6.

What writing opportunities are there within the course?
The Liberal Arts Core writing courses, not surprisingly, provide-indeed,
require-abundant opportunities for student writing. Students write several formal papers,
generally of different types, possibly for different audiences (e.g., personal essay,
informational report, analytical paper, persuasive paper, research paper). They practice the
processes of writing (e.g., inventing, drafting, revising, editing), and they write reflections
on their formal papers and perhaps on a portfolio of their semester's work.

7.

How is student achievement of the course objectives assessed?
In general, student achievement of course objectives is assessed primarily by evaluation of students'
formal papers. Because practicing writing processes lends itself to collaborative activities,
assessment may also include consideration of attendance and participation, most importantly being
present for and contributing to workshop sessions and oral presentations that are related to students'
writing projects.

8.

What are considered to be the major strengths of the course? What are the major
weaknesses?
Major strengths of these three courses are related to their providing instruction in the processes and
features of effective writing and their requiring students to practice the processes of writing and to
produce final "fair" copies of essays and papers. The relatively small class size (generally, about 25)
requisite for instructor review of and response to several assigned papers, both drafts and fmal
copies, permits instructor attention to individual students and their writing needs, and it also permits
extensive student collaboration in small-group and whole-class discussion, presentations, and
writing workshops. Moreover, students become acquainted with-and practice using-the Rod
Library and its extensive resources including bibliographic and text-retrieval databases as well as its
own collections. Further, these courses provide opportunity for students to reflect, to think critically,
about their own writing and the processes by which it can be made stronger and more effective.
Overall, these courses provide students with guidance and practice in college-level, academic
writing, its challenges and its excitement.
A major weakness of these courses, perhaps, is that even with limits of 25, they are too large.
Optimum enrollment for writing courses is 18 to 20.
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A need and challenge for these courses is continuing to develop a useful and feasible outcomes
assessment plan that, if possible, can be integrated into the design and pedagogy of each course and
that incorporates both student reflection on their own writing and instructor collaboration on review
of student writing improvement and then on continuing review of course outcomes and
competencies and possibilities for improving course assignments and activities.
9.

•

What, if any, changes need to be made to insure the integrity of this offering?
No notable changes are needed in any of these three courses at this time . Again, there is promise that
an outcomes assessment plan can be developed that will provide both impetus and a process for ongoing review of these courses and evolutionary improvement of them by the instructors who teach
them.

I 0. Additional faculty, head, and/or dean concerns or comments.
The following represent possible issues and topics for further discussion with student
representatives, among faculty , and with administrators.
review student need for LAC writing courses including backlog of students still needing to
fulfill this requirement; develop strategies to meet this need (including, possibly, writingintensive sections of other LAC courses for qualified students who could thereby satisfy the
Writing and Reading requirement)
review data on the number of students who satisfy LAC Core Competencies requirements with
transferred course work
review staffing needs and possible use of term appointments to insure continuity in staffing
LAC writing courses

•

promote "writing across the curricuium" and "writing in the disciplines"; arrange for faculty
workshops devoted to strategies for using writing in "content-based" courses, strategies for
encouraging writing processes and for assessing writing, and strategies for guiding students in
the honest and effective use in their writing of material from sources
continue developing a useful and feasible outcomes assessment plan that is pedagogically
constructive
relate outcomes assessment in LAC Writing and Reading courses to overall LAC outcomes
assessment and then to overall university outcomes assessment

Review of Student and Faculty Perceptions
Student Perceptions
We gathered data describing student perceptions of the LAC SA experience on the global and
local levels. In both studies, students responded to an eleven-question survey: the global
perceptions survey was administered through the MyUNiverse portal, the local perceptions
survey was administered in ongoing classes by instructors (see Appendices B and C I).

Global Student Perceptions. Responses to questions I through I 0, which asked students to
offer numeric evaluations, were generally positive.

•

•
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atmg t h e E xpenence
T a ble 11 St ud en t P ercep f 10ns R esponses, R"
Percentage
88.9
73.7
78.9
63.5

Response
students who
students who
students who
students who
courses

agree that they expected to be challenqed in their LAC 5A course
felt they were challenqed in the LAC 5A course
felt they qained new knowledqe in their LAC 5A course
found the knowledge they gained in their LAC 5A course useful in other

Table 12. Student Perceptions Responses, Evaluating their New Knowledge
Percentage
73.8
65.0
63.9
68.9

Response
students who
course
students who
students who
course
students who

feel their communication abilities improved as a result of their LAC 5A
feel their research abilities improved as a result of their LAC 5A course
feel their critical reading abilities improved as a result of their LAC 5A
feel their editinq abilities improved as a result of their LAC 5A course

Responses to question 11, which allowed for written feedback, were mixed. Three categories of
responses emerge here.

•

•

Students express satisfaction. Many students backed up the nurrieric evaluations with
positive feedback about courses, assignments, and instruCtors. (See the representative
responses below.)
"The course not only allowed for me to learn how to write better, but allowed me a chance to read
interesting and valuable work done by other authors. My Critical Writing About Literature class was
. one of my favorite classes and one that I learned the most from."
"A strength of this writing course was to get an introduction to many types of writing types
such as persuasive and research papers."
"Its strength would be ·that it teaches valuable styles of writing and researching ideas or techniques
that will help students the restofthe time they are here atUNI, or anywhere else, once they get a job
... etc."

Students express dissatisfaction with courses. Many students also expressed their
dissatisfaction with the courses, suggesting that assignments were not challenging enough,
standards were not high enough, or that the experience repeated rather than extended that
from other courses. (See the representative responses below.)
"There is a lack of focus on basic professional writing ... some students who are completely unable to
write are still able to get by in the class. I feel that the requirements should be more stringent and not
so lenient as the skills they learn in College Reading and Writing will aid them throughout their
college experience and future careers."
"strength: easy A weakness: total waste of time."
"the class was utterly boring - i wish there was something that motivated me to go to class other
than to hand in a paper"
·
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Students express dissatisfaction witlz advising. A few students expressed dissatisfaction
with the University's advising process . Specifically, these students felt like they had wasted
their time because they could have waived the course, but did not find out until they were
well invested in the course. (See the representative response below.)
" I was waived but didn't know it until over halfway through the semester. I had the exact same class
my senior year of high school but didn't get college credit for it. College Reading and Writing was
essentially a waste of my time"

Local Student Perceptions. Responses to questions I through 10 were very positive among
students who were at the time enrolled in the course.

T a bl e 13 St u d en t P ercep110ns
f
R esponses, R a f mg th e E xpenence
Percentage
92.0
78 .2
88.7

86 .1

Response
students who
students who
students who
students who
courses

agree that they expected to be challenged in their LAC SA course
felt they were challenged in the LAC SA course
felt they gained new knowledge in their LAC SA course
found the knowledge they gained in their LAC SA course useful in other

. N ew K now Ie dtge
T a bl e 14 St u d en t P ercep110ns
f
R esponses, E va ua f mg th e1r
Percentage

92.0
84.3
79.4
87 .0

Response
students who
course
students who
students who
course
students who

feel their communication abilities improved as a result of their LAC SA
feel their research abilities improved as a result of their LAC SA course
feel their critical reading abilities improved as a result of their LAC SA ·
feel their editing abilities improved as a result of their LAC SA course

Faculty Perceptions
We gathered data on the faculty perception of LAC SA courses using a mail-in survey (see
Appendix D). The survey asked for feedback on all three curriculum areas in Category 5, with
ll questions focusing specifically on reading and writing.
Frequent suggestions for improving instruction and practice in writing and reading skills focus
on increasing attention to the following:
grammar and mechanics
correct use of material from sources and avoiding plagiarism more writing practice and
opportunities to write
critical thinking and analysis of complex issues
writing-intensive courses in the LAC and in majors (writing across the curriculum & writing in the
disciplines)
use of library resources, information technology and literacy

•

•
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Here are some representative responses (as well as several distinctive ones) to the reques~ for
ways to provide students with "better instruction and practice in writing and reading skills and
activities."
Students often don't understand the importance that grammar, etc. plays in the clarity of their
ideas-and therefore [the] quality of papers; also plagiarism is a big issue, often times due to
ignorance about [the] need for cites/quotes when using others' ideas/material.
Writing across the curriculum, or composition classes that integrate writing with specific topics of
study. Composition that involves research.
What about critical thinking and analysis? ... [I]t is easy for [students] to write clearly when they
deal with simple subjects, but they do not write clearly when they try to tackle more complicated
issues. The reading and writing courses will add little to students' college education unless they
focus on complex analysis first and then the organization of these ideas.
Use the reading/writing resource center. Requiring writing assignments with grammar, spelling,
sentence structure, and organization [factored] into grades.
A university standard on dealing with plagiarism. The students do not understand how to use
research to support their paper's ideas or concepts. Helping them understand more concretely

•

this idea would be very helpful! I do take them to the library so they know where it is; they don't
know what to do with it.
Hold them to much higher standards, and don't allow them to progress until they demonstrate
mastery of these activities.
Have small enough class sizes that instructors can give detailed feedback on written assignments,
allowing for redoing until they have mastered whatever [the] weaknesses are .
. . . I think the courses on writing and reading and speaking and listening should be eliminated.
Instead, courses in departments should be designated "writing and reading intensive" and "speaking
and listening intensive." A committee created by LAC should be established to monitor classes
identified as "intensive" actually meet the standard to be [so] designated.
Get all faculty in all courses to expect grammatically correct writing and grade accordingly! Writing
is not a skill gained from one class alone; it must be practiced! Further, the weak analytical skills
(seen [in] poor organization and poor logic in writing output) cannot be learned in one class either!
... [A]ll students should gain [research] skills ... early in their university studies. Librarians are
committed to improving information literacy; critical thinking, and fluency iti information
technology. We would welcome working directly with more faculty in the development of their
assignments requiring library use and research. We can also readily provide faculty updates on new
available resources in their areas of interest.
Revitalize the "Writing Across the Curriculum" program.
"Writing Emphasis" courses may work with students needing a minimum number to graduate.
Writing intensive courses in the discipline.
Read more good literature.
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Summary and Recommendations

•

We have 6 areas of concern that we feel are matters to be addressed regarding the Liberal Arts
Core reading and writing curriculum. We recommend that these concerns be considered, and
strategies for addressing them be devised, at the departmental level. These issues are more
significant and more complex than can be effectively and systematically addressed in this
document.

UN/, the other Regents Institutions, our Peer Institutions, and Community Colleges.
Although UNI's liberal arts core curriculum bears a higher credit load than most comparable
institutions, we require fewer writing credits for graduation than any of them. What changes
might we consider to create more balance within our own curriculum and consistency with
other universities?

Writing Program Administration (WPA) Guidelines for Writing Curricula. The WPA (a
national body of professional writing program administrators) makes specific recommendations
about quality, rigor, variety, and regularity of writing instruction at the university level. What
changes might we consider to follow such guidelines?
Writing across the Curriculum. To comply with our peers and the WPA, UNI would likely
need to consider making writing the University's challenge and responsibility, thus recognizing
the expertise of faculty across campus, and thus expand upon current requirements and
offerings. What goals, strategies, and resources would be needed?
Writing Center and Other Learning Centers. A university of our size should have a
significantly larger body of professionals engaged in academic support services. Any changes
that the university considers with regard to expanding writing instruction will place even
greater demands on these colleagues, especially in the Writing Center. What additional
resources are needed, and how can they be used most effectively?

•

Articulation, Testing, and LAC Writing and Reading Courses. A significant and growing
percentage of our student population satisfies their LAC 5A requirements elsewhere. What are
the implications of this pattern for our efforts to strengthen student writing and reading
proficiencies within the LAC and across the curriculum?

Student Outcomes Assessment. Student outcomes assessment is a burden unless made
institutionally relevant. SOA presents significant challenges at the department level in terms of
resource investments (e.g., faculty time, financial resources). We need to consider the
implications of such procedures at every level of our curriculum and institution administration.

•

•
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Review of Category Goals and Courses
A survey of Oral Communication faculty was administered during the Spring 2004 semester
(cf. Appendix E2), to which 15 faculty responded (5 tenure-track faculty, 1 term faculty, 3
adjunct faculty, and 6 GTAs). All ofthe faculty agreed that the current configuration of the
· course does meet the goals of this category. Other than some minor editorial suggestions given,
the faculty agreed this is what we are currently doing.
The relevancy of these goals to the LAC is still very important but may need to be revised with
the LAC reorganization of these courses into "Category 1: Core Competencies." There is some
concern among the faculty that labeling each of these courses as a "core competency" may
make the courses in this category be seen as merely the basics that lead up to the "true" Liberal
Arts, rather than as an integral part of the Liberal Arts Core itself.

Student Outcomes Assessment
The Oral Communication staff worked together to update our outcomes and competencies
during the Fall 2003 semester. The following outcomes and competencies were approved.

Outcomes and Competencies: 48C:001 Oral Communication, Fall, 2003
Outcome 1:

Presentational/Speaking Skills: Students will display competence in creating and
presenting oral messages in a variety of contexts.

Competency 1.1: Create and present well-organized, well-delivered speeches.
Competency 1.2: Use effective audience analysis to communicate in interpersonal, group, and public
situations.
Competency 1.3: Use research support to make a persuasive argument.
Competency 1.4: Use appropriate visual aids and/or technology to enhance communication.
Competency 1.5: Demonstrate an awareness ofthe ethical responsibilities of communicators in
public, interpersonal, and group situations.
Competency 1.6: Work constructively in groups to solve problems and accomplish tasks by applying
specific group communication concepts and processes.
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Thinking/Listening Skills: Students will develop thinking and listening skills
necessary for effective communication in a variety of relational contexts.

•

Competency 2. 1: Identify how the process of perception works in everyday life.
Competency 2.2: Critically analyze and interpret verbal and nonverbal messages.
Competency 2.3: Identify specific strategies for how interpersonal relationships begin, are

maintained and end.
Competency 2.4: Apply interpersonal conflict concepts to personal interactions.
Competency 2.5: Demonstrate an understanding of language bias/prejudice and its impact on the

communication process.
Competency 2. 6: Demonstrate an understanding of culture and its impact on the communication

process.
Competency 2. 7: Demonstrate effective listening in a variety of contexts.

Our assessment plan of these outcomes and competencies consisted of four processes described
in detail below: (1) knowledge-based objective pre-test & post-test; (2) student perceptual
survey regarding knowledge gained in course; (3) group project reflection paper; and (4) final
exam skills assessment question.

Outcomes Assessment Process One: Knowledge-Based Pre- and Posttests

•

The first process, the knowledge-based objective pre-test and post-test, consisted of 50 total
multiple-choice questions - 26 were from the knowledge areas under outcome one
·(presentational/speaking skills) above, and 24 were from the knowledge areas under outcome
two (thinking/listening skills) above; the pre-test and post-test contained the same items (cf.
Appendix A2 for a copy of the pre-test used). The pre-test was administered to 164 students in
seven sections of the 48C:001 Oral Communication course during the first week of the Spring
2004 semester. The post-test was administered to 154 students in the same 7 sections ofthe
course during the last two ·weeks of the·Spring 2004 semester.
·
Results from the pre-test indicated a mean score of28.13/50.00 (56.25%), with scores ranging
from 13-40, out of a possible 50 points. Results from the post-test indicated a mean score of
34.39/50.00 (68.78%), with scores ranging from l0-47;'out of a possible 50 points. The pre-test
and post-test showed improvement in knowledge fromthehegirining of the semester to the end
of the semester on the competencies measured.
·
When just looking at the items used to measure Outcome 1 Presentational/Speaking Skills
(items 1-17, 24, 41, 44-50), the mean score for the pre-test was 14/26 (54%) with a raw score
range of 5-20 out of a possible 26; the mean score for the post-test was 17.5/26.0 (67%), with a
raw score range of 6-25 out of a possible 26. When focusing on the items used to measure
Outcome 2 Thinking/Listening Skills (items 18-23, 25-40, 42-43), the mean score for the pretest was 14.1/24.0 (59%), with a raw score range of 5-21 out of a possible 24; the mean score
for the post-test was 16.92/24.00 (70.5% ), with a raw score range of 3-24 out of a possible 24.
The improvement on both outcomes was approximately the same, with slightly greater

•

•

Category 5 Review

29

improvement seen on Outcome l (13 percentile points) than on Outcome 2 (11.5 percentile
points).

Outcomes Assessment Process Two: Student Perception Survey
The second process, the student perceptual survey regarding knowledge gained in the course,
was given during the final exam week (Fall, 2003) to 697 students taking 48C:OOl Oral
Communication during the Fa112003 semester. Of the students completing the survey, there
were 3 3 8 freshmen, 221 sophomores, 90 juniors, 41 seniors, and 7 that didn ' t report a
classification. Students varied as to their majors; there were 106 education majors, 115 social &
behavioral science majors, 90 natural science majors, 104 humanities & fine arts majors, 146
business majors, and 136 undecided/unknown majors.
The students were asked to respond to questions seen in Appendix C2, which were key items
pulled from our competencies that we thought were most important (i.e. , items 1.1, 1.6, 2.2,
2.3, 2.6, & 2. 7). (NOTE: Only the data from items 3-10 is relevant for the outcomes assessment
part of this review; data from closed-ended items 1, 2, & 11 and open-ended items 1 & 2 on the
survey will be reported under the section on faculty and student perceptions of the course.)
Answers ranged from (a) strongly agree to (d) strongly disagree; "not sure" responses were
counted as missing. The items were converted numerically as follows for the analysis: strongly
agree= l , agree= 2, disagree= 3, and strongly disagree= 4. The mean for the items are
reported below in parentheses beside their respective question stem below.
My Oral Communication course contributed to my development as a speaker and listener by helping
me become better at the following activities:
3. creating and presenting well-organized, well-delivered speeches (M=1.86, n=687)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
4. working constructively in groups to solve problems and accomplish tasks (M=2.12, n=666)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
5. critically analyzing and interpreting verbal and nonverbal messages (M=2.13, n=665)
a. strongly agree
b. agree
c. disagree·
d. strongly disagree
e. not sure
6. demonstrating effective listening in a variety of contexts (M=2.14, n=656)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
7. identifying specific strategies for how relationships begin, are maintained, and end (M=2.04,
n=654)
·
a. strongly a~ree
b. agree
c. disagree
d. strongly disagree
e. not sure
8. demonstrating an understanding of culture and its impact on the communication process
(M=2.14, n=648)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
9. I feel that I gained new knowledge about communication in this course. (M=l.83, n=689)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
10. I feel that I gained new speaking and listening abilities in this course. (M=l.88, n=676)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
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All of the answers above indicated an approximate mean of"agree" to students' perceptions of
what they learned in the class on the items surveyed, with the strongest perception being
improvement of their abilities to create and present well-organized, well-delivered speeches
(M=1.86). The students' overall perceptions of gaining new knowledge and speaking/listening
abilities was also between a "strongly agree" to "agree" (M=1.83 & M=1.88 respectively).

•

Outcomes Assessment Processes Three & Four: Student Self-Reflections
Processes three and four, the group process reflection paper and the final exam skills
assessment question, were both created in an attempt to measure student progress on their
presentational/speaking skills, in particular. Short of having the student do a pre- and post-test
speech using the same topic and grading criteria, which we believed to not be academically
sound because of the amount of class time it would take (approximately 2 1/2 weeks of class
time), we asked the students to reflect on their progress in terms of speaking skills at several
points during the semester.

Group process reflection paper. In two sections during the Spring 2004 semester, the
instructors asked students to do a self-reflection paper on the group dynamics that occurred
during the preparation and presentation of their required group project. Students were required
to critique their own personal contributions to the group's social and task dimensions, as well
as consider how the group presentation assignment helped them to develop as a public speaker.

•

Results from the group self-reflection paper (completed around mid-term during the Spring
2004 semester) indicated the students had grown as both speakers and listeners, specifically in
the areas of group decision-making and conflict management skills. Students indicated the roles
they played in completing the group project, and gave suggestions for how they could improve
in future group projects.

Final exam skills assessment question. In one section during the Spring 2004 semester, the
instructor videotaped all the students' individual speeches and then asked the students to reflect
and set goals after viewing the video of each speaking assignment. This reflection process then
culmina~ed in the following final exam question:
Describe, in detail, your progress as a communicator over this semester. What specifically have you
improved upon in terms of interpersonal, group, AND public communication? (HINT: Go back to
the 5 communication principles for a lifetime from your textbook- abbreviated here as aware,
verbal, nonverbal, listen, adapt- and explain what you've learned about these for each of the 3
contexts above.) What do you still need to work on in each of these three areas- how do you hope
to work on these things?

' :·· !

Across the board, students indicated they had improved as a speaker, especially in terms of
their verbal and nonverbal delivery. They also mentioned areas of improvement such as
adapting to their audience before and during the speech-giving process, and in communication
abilities related to group and interpersonal interactions. Some example remarks from students
appear below:
I've always been insecure about my communication skills. I grew up as a shy kid, and found it
especially difficult to talk in front of larger groups. This class has helped me develop that skill and
learn more about communication ....

•

•
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The area I improved on the most was listening. The values and beliefs of some ofthe kids displayed
in their speeches made it difficult for me to want to pay attention. Once I broke through those
emotional barriers and just tried to concentrate on what was being said, just about all the speeches
taught me something new about an opposing view. . . .
.
Overall, I thought this class was helpful in learning more about communication, especially
interpersonally, in groups and in public speaking. The best thing I got out of this class was
experience in all these areas of communication. The practice involved in this class helped me to
become more aware of myself and others, to be more fluid in my language, to use nonverbal
communication, to be a better listener, and to adapt to my audience. I hope to continue to work on
all these areas, develop my communication skills and apply those skills to all areas of my life. [male;
freshman; pre-med]
I have progressed a great amount with communication since coming into Oral Communication. I
know how to share my feelings more with other people in interpersonal communication . Before this
class, I wasn't really sure how to get my feelings out without sounding dumb or without hurting
someone else's feelings . But now I know how to effectively use the " I feel .. ." statements so I don't
hurt other's feelings . . .. This statement has helped my boyfriend and me out a lot, because we would
always say "You do this," and we would automatically get on the defense. We don't fight nearly as
much anymore, because I've told him about how to use the "I feel" statement instead of telling me
"you do this ." I'm also more aware of my non verbals that I was before. When I cross my arms when
he is trying to talk to me, that implies to him that I don't want to listen to him, and he gets defensive.
I've become better at listening to him as well. ...

•

I can communicate in a group more easily now . I used to be afraid that people would think my ideas
were worthless or stupid and not want to use them. I now know that without group members putting
in their ideas about certain things that the group members won't be happy about what was
accomplished in the group, and conflict can arise .. ..
I have come a long way with public communication. I used to be scared out of my mind to get up in
front of a group and talk. At the beginning of the semester, when we had to get up and introduce
ourselves, I was too scared to get up and ended up waiting until second to last to go up. Now I
realize that the sooner you get it done, the less time you'll have to be nervous about it. I don't get
nearly as scared going up and talking now, which is a good thing because more than likely I'll have
to give presentations for the rest of my life ... . [female; sophomore; accounting major]
As a communicator this semester, I think that I have had a vast improvement in most all areas of
communication. With interpersonal communication, I feel I have improved the most in listening and
nonverbal. For the most part, before this semester, I did not listen with empathy. Although I felt I
was always a good listener, I think I was listening in a passive way. Now that I have learned how to
listen actively, I feel my interpersonal communication skills have improved tremendously.
The area that I feel I have improved upon the most would be public communication. Going back and
watching all three of my speeches [on video], anyone could tell the significant improvement that I
have made in all areas of public communication .... With the improvement of my public
communication, I think I have found something that I really enjoy doing. I am always a person that
likes to be in the limelight, but before my improvements in speaking, I never liked to give speeches .
.. . Before taking this class, public speaking was something I didn't look forward to, but now I feel it
is something that I would like to experience more of. .. . [male; senior; graphic communication]

Overall, our assessment plan worked well. The most realistic part to continue using for data
collection would be the local student survey and the final exam skills assessment question as
they took very little class time. The pre-test and post-test took two class periods, so is not as
feasible. We considered doing a pre- and post-test for a speech, having them do a speech before
getting instruction about it and then redoing the same speech after instruction, but we could not
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justify academically the time it would take to do this (a total of 6-8 class periods, or two weeks
of classes). Discussion will continue at the department level as to which of the outcomes
assessment tools we will use and/or adapt in future semesters.

•

Review of Course Enrollments, Fall 1999 to Spring 2004
The total number of students taught from the Summer 2000 to Fall 2004 semesters was 7965,
with an average number of students per section at 26 students. (NOTE: For those semesters
with mass lectures, the mass lecture instructors were credited with 1/3 ofthe total enrollment
and the lab instructors are credited with 2/3 of the total enrollment.). The following indicates
more specific statistics per academic year. See also Table I for information on numbers of
students at each classification level from Fall 1999 to Spring 2004, and Table 2 for information
on backlog.
Table 1. 48C 001 Oral Communication Enrollment Data
Total Enrollment by
Classification
Number of Spec. 1st 2nd
Semester Sections Stu. Year Year
Fall99
44
4
718 258
Sprg 00
367 200
37
4
Fall 00
40
7
694 183
Sprg 01
38
3
493 253
Fall 01
39
5
607 266
Sprg 02
27
5
485 187
Fall 02
40
8
496 254
Sprg 03
441 199
37
7
Fall 03
441 211
33
2
Sprg 04
28
9
392 191

3rd
Year
75
94
62
70
76
58
89
67
83
61

Percentage Enrollment by
Classification

Total
4th Spec. 1st 2nd 3rd 4th
Year Stu. Year Year Year Year Enrollment
1103
48
1
65
23
7
4
714
49
1
51
28
13
7
53
1
70
18
6
5
999
6
872
53
0
57
29
8
49
61
26
8
5
1003
0
776
41
1
63
24
7
5
890
43
1
56 28
10
5
761
6
47
1
58 26
9
11
6
781
44
0
56 27
699
46
56 27
7
1
9

•

Summer, 2000- Spring, 2001
Total # of sections: 10 Mass lectures, 72 Labs, 5 Stand alone sections (Summer, 2000;
Fall, 2000)
Total # of students: 2020
% of students taught by type of instructor:
Tenure-track 48%
Term
21%
Adjunct
13%
GTA
18%
Summer, 2001- Spring, 2002
Total # of sections: 11 Mass lectures, 64 Labs, 2 Stand alone sections (Summer)
Total # of students: 1916
% of students taught by type of instructor:
Tenure-track 55%
Term
14%
Adjunct
9%

•
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GTA

Summer, 2002 -Spring, 2003
Total #of sections: 8 Mass lectures, 76 Labs, 4 Stand alone sections (Summer)
Total# of students: 1742
% of students taught by type of instructor:
. . ,
Tenure-track 42%
Term
16%
P&S
1%
Adjunct
15%
GTA
26%
Summer, 2003 -Spring, 2004
Total# of sections: 4 Mass lectures, 32 Labs, 31 Stand alone sections (Summer, 2003 &
Spring, 2004)
Total # of students: 1514
% of students taught by type of instructor:
Tenure-track 33%
Term
15%
Adjunct
22%
GTA
30%
Summer, 2004- Fa:ll, 2004 (with all stand alone sections)
Total# of sections: 31 Stand alone sections only
Total # of students: 773
·
% of students taught by type of instructor:
Tenure-track 25%
Term
12%
Adjunct
30%
GTA
33%
Table 2. SB Speaking and Listening Backlog
Fall Semester, by Class
Spring Semester, by Class
Acad Yr Yr 1 Yr 2 Yr 3 Yr 4 Tot/Diff · Yr 1 Yr 2 Yr 3 Yr 4 Tot/Diff

99-00
00-01
01-02
02-03
03-04
04-05

1694
1884
1856
1622
1488
1345

514
575
506
474
423
401

224 58
210 . 74
183 52
210 60
175 52
156 43

2490/-142
2743/+253
2597/-146
2366/-231
2183/-228
1945/-138

1202
1038
977
833
801

303
429
425
370
333

163 28 1696/+68
164 18 1709/+13
180 57 1639/-70
~69 53 1425/-214
168 46 1348/-77

Category 5 Review

34

Review of Courses

•

One course fulfills student requirements in Category VB: 48C:00l Oral Communication.
48C:001 Oral Communication
Course Catalog Description
Development of speaking and listening skills by studying the process and theory of communication
and by applying communication principles to various speaking situations. (Offered Fall, Spring, and
Summer)
Credit Hours: 3 hours
Liberal Arts Core Category: SB
l. To what degree does the catalog description reflect the course as it is currently delivered?
Are changes in the catalog description or course content needed? If so, identify needed
changes.
The course as currently taught is consistent with the catalog description. Some faculty have
suggested that the Oral Communication course is overly broad. As a result, the department has had
discussions about narrowing the focus of the course. Suggestions for narrowing the course include
adopting a course that is solely devoted to public speaking or eliminating at least one of the skill
areas currently covered in the course. (The current skill areas covered in the course are
interpersonal, group, and public communication.) Before making such a change, the department
would consult with the Liberal Arts Core Committee.
2. To what degree does the current course outline correspond to the course content as approved
by the Liberal Arts Core Committee?

•

The current course outline is consistent with the LAC approved course content. The course
emphasizes speaking and listening as individuals and as members of groups. The course provides
students with an appreciation of the role of audience and context in communication by teaching
listening and speaking within interpersonal; group, and public settings. Attention is given to the
ways· in which communication processes remain the same and differ in these contexts. Additionally,
the course examines the role of gender, ethnicity, and culture in communication contexts. Ple~e see
attached course syllabi and outlines in Appendix F2.
3. Have changes in the relative emphasis of content areas been made? If so, identify the
changes.
· The four emphasis areas of content remain relatively unchanged. The course remains a siiivef ·
course that provides introductory information in the areas of communication theory, interpersomil
communication, small group communication, and public speaking.
4. If multiple sections are offered, how is comparability across sections assessed and insured?
The Department of Communication Studies is one of the few departments in the University to use
graduate assistants to teach. These graduate assistants serve as a part of the staffmg for Oral
Communication. The reliance on graduate teaching assistants actually assists in the comparability of
the course across sections due to the training and oversight of the GTAs. Sections of the course
taught by term instructors, adjuncts, and GTAs use the same assignments and the same base
syllabus. Weekly meetings of GTAs, adjuncts, and term instructors are held to discuss issues

•
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associated with the course. These weekly meetings help to ensure that the course remains
comparable across sections. Tenured and tenure-track faculty teaching the course can write their
own syllabi, but are required to include a small group assignment, an infonnative speech, a
persuasive speech, one additional speaking assignment, and a writing assignment. ~dditionally, Oral
Communication faculty meet each semester to talk about issues related to teaching the Oral
Communication course.
5. What are the primary instructional methods used in the course? What type(s) of student
activities are included in the course?
The primary instructional methods include lecture, discussion, student written responses to reading
objective questions and small group activities.
Student activities in the course include a minimum of three individual speeches, a group
presentation, written exams, and small group activities. The small group activities are focused on
creating understanding of concepts developed in the text and lectures.
6. What writing opportunities are there in the course?
Writing opportunities in the course focus on short answers to daily reading objective questions and
full sentence outlines used in the composition of speeches. Students are encouraged to use an
extemporaneous speaking style, and this speaking style requires they speak only from an outline.
Students are instructed in constructing outlines and are required to develop bibliographies in accord
with APA style. Reflection papers and/or research papers are often assigned by faculty as well.
7. How is student achievement of course objectives assessed.
The primary assessment within the course is conducted by instructors. Instructors evaluate each
speech; exam, and daily participation in the course. Instructors attend a workshop on evaluation of a
speech when they begin teaching the Oral Communication course.
Peer evaluations of speeches are used to help students understand the effect of their speech on
audiences.
Student Outcomes Assessment is being used within the course. The current plan, as seen in this
report, involves surveys of faculty teaching the course and students taking the course, review of
student presentations within the course, and knowledge-based pre- and post-tests in selected sections
of the course. Further use of these tools will be discussed and decided upon in future departmental
meetings.
8. What are considered to be the major strengths of the course? What are the major
weaknesses?
Faculty teaching Oral Communication identified strengths and weaknesses of the course through a
course survey administered in the Spring 2004 semester (cf. Appendix E2). Faculty teaching the
course tended to believe that the course serves as a valuable means of instructing students in
communication skills in a variety of contexts. Faculty also indicated that the material is valuable to
students since it is used on a daily basis. The most commonly cited limitation of the course is that
the breadth of the course trades with depth of coverage of any issue. However, the faculty is not
unanimous in this concern as the course is an introductory course and should seek to meet the goals
of a broad based liberal arts curriculum.
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9. What, if any, changes need to be made to ensure the integrity ofthis offering?

•

The integrity of the offering currently is assured by weekly meetings of instructors, adjuncts, and
graduate assistants teaching the course. Faculty also are invited to these meetings. These meetings
ensure that sections remain relatively uniform with regard to content. The meetings also aliow for a
discussion of grading of speeches to allow for enhanced consistency across sections. A test bank has
been developed for the course. Finally, a packet of effective exercises and in-class activities has
been developed. As a result, the primary challenge to maintaining the integrity of the course lies in
departmental monitoring of these items. Test bank questions, speaking assignments, and classroom
activities should continue to be monitored by instructors in the course . .
10. Additional faculty , head, and/or dean concerns or comments.
From the head. Over the past two years, the department has changed the way that the course is
delivered to students. Several years ago, the department began teaching Oral Communication as a
mass lecture for one hour per week and as recitation sections for two hours per week. Pedagogical
concerns with this format led the faculty to suggest that the Oral Communication course be taught as
stand alone sections. The Spring 2004 semester was the first time in many years that the course was
taught as stand alone sections. Tenured and tenure-track faculty, instructors, adjuncts, and graduate
assistants are responsible for the stand alone sections. As part of the move to stand alone sections,
the department is developing an internal review of the course and teaching in the course. The
internal review includes review of student assessments by the department head, interviews with
instructors in the course each Spring, meetings with Oral Communication faculty, and reports to the
department. Based on the first review of the course, my impression is that the stand alone sections
have benefited both the students and the instructors. In sum, I am extremely proud of the way our
faculty teach this course.

Review of Student and Faculty Perceptions

•

Local Student Perceptions
As noted earlier, the student perceptual survey (see Appendix C2) regarding knowledge gained
in the course, was given to 697 students taking 48C:001 Oral Communication in the Fall2003
semester during the final exam week of their class. Of the students completing the survey, there
were 338 freshmen, 221 sophomores, 90 juniors, 41 seniors, and 7 that didn't report a
classification. Students varied as to their majors; there were 106 education majors, 115 social &
behavioral science majors, 90 natural science majors, 104 humanities & fine arts majors, 146
business majors, and 136 undecided/unknown majors.
Only the data from closed-ended items 1, 2, & 11 and open-ended items 1 & 2 are relevant for
the student perception part of this review. Answers for the closed-ended items ranged from (a)
strongly agree to (d) strongly disagree; "not sure" responses were counted as missing. The
items were converted numerically as follows for the analysis: strongly agree= 1, agree= 2,
disagree= 3, and strongly disagree= 4. The mean for the items are reported below in
parentheses beside their respective question stem below.
I. Coming into this course, I expected to be challenged to improve my speaking and listening.
(M=l.83, n=683)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure

•
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2. Upon completing this course, I feel that I was challenged to improve my speaking and listening.
(M= I. 93, n=677)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
II. Overall, I have found what I learned in this course to be useful in other courses and life
experiences. (M= 1.87, n=659)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
All of the answers above indicated an approximate mean of"agree" to students' perceptions of
expecting to be challenged and actually being challenged to improve their speaking and
listening skills, as well as finding what they learned in the course to be useful in other courses
and life experiences.
The first open-ended question, "What would you say are the strengths of this course," had
several themes that emerged from the data from the Fall 2003 students who took the course.
(NOTE: Something had to be mentioned more than once to be considered a theme.) These
themes were in the following areas, in the order of most mentioned to least mentioned by the
students: (a) developing good speaking skills, (b) having knowledgeable and enthusiastic
instructors, (c) developing relationships in the smaller lab settings, (d) learning how to listen
better, (e) learning about relationships, (f) learning about how to work in groups, (g) learning
about verbal and nonverbal communication, and (h) conducting and using research . The
overwhelming student response was the development of speaking skills, as seen in the student
comments below.
It makes people more confident in their speaking skills! It was one of my most favorite classes!

Developing well prepared and ethical speeches.
Helps to ease the nervousness of public speaking- teaches you how to write a speech and format it.
It actually makes you organize and present speeches in front of a live audience.

Some representative student comments illustrating the other perceived strengths are provided
below. The professors were the second most common strength area mentioned. For example,
students said:
I would say the strengths are the professors and the way they relate life experience to
communication and how it would help us in the future as well as now.
High quality and helpful instructors.
The teachers really know and love their specialties, and like to teach them to students.
The teachers are good speakers and presenters, and this makes it easier to pick up on great speaking
habits.
The size of the lab was also seen as a strength ofthe course, as seen in the next few comments:
I like having the lab with a smaller number of people in it- it made me feel more comfortable when
giving speeches.
I liked the lab sections, because it gave me more individualized attention.
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Teaching good communication and listening skills was seen as another strength of the Oral
Communication course, as illustrated below:

•

It looks at all aspects of communication, not just speaking.

Learning good communication skills -helpful in everything you do. Example: meeting new people,
applying for jobs, etc.
· · '
This course really provides great insight into how important it is to communicate effectively and
also be effective listeners.
Learning about the many ways to listen and communicate effectively.

Learning to work together in groups was mentioned also as a strength of the Oral
Communication course. For example, students said:
Learning about working in groups.
Helps you learn to work with others; also helps you understand better ways to communication with
others.

Other communication concepts were seen as important, as well, and were seen as strengths,
such as:
Verbal and nonverbal communication.
Learning how to develop language and relationships. How to make myself clear and develop my
language structure so others interpret my message as I want them to.

•

Being taught the way culture, relationships & past experiences affect how people interpret message.
Material about relationships and women's vs. men's speech was very useful.
Using research and citing sources.
To challenge students in researching, developing, and presenting important information to a group
who..critiques you.

For the second open-ended question, "What would you say are the weaknesses of this course,"
the answers grouped into the following areas: (a) mass lecture vs. lab setting, (b) difficult tests,
(c) rushed speeches, and (d) too much information covered in too little time (specifically; with
more time needed for group, listening, and relational information). The first two items·were ·the
responses most often addressed by the students.
The concerns with the mass lecture are a moot point now, as the department moved to standalone sections during the Spring 2004 semester, in response to student and faculty concerns ·
about the academic soundness of the mass lecture (held for 50 minutes a week) -lab (held
twice a week for 100 minutes total) approach. The primary issue mentioned by the students was
that they learned more in the lab than in the mass lecture, as the mass lecture was not
interactive and engaging enough. (NOTE: There were also students who commented under the
strength question above that they enjoyed the mass lecture and how the instructors in the
lectures attempted to relate the material to relevant topics.) Students also often noted the

•
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seeming disconnection between what was covered in mass lecture and what was covered in the
labs.
The issue of the tests were that they covered too much information, they were basically over
vocabulary not necessarily related to real-life, and the answer distractors were too close to the
"right" answer. For example, one student wrote: "This is a liberal arts course, not a major
course. So why should I be expected to know 9 chapters, or 300 pages, or 180 terms for a 50question test?" Some students also noted they wished the course was more heavily weighted on
speeches and small group activities, and not so much on tests.
Several students talked about the amount of time it took in the labs to do the speeches -that
they spent the time in lab primarily listening to and giving speeches. For example, one student
stated: "Unfortunately, a great deal of class time must be spent listening to speeches, so less
material is covered wholly." Others noted that they often felt rushed when giving their speeches
in order to get all the speeches done for that day. A few mentioned the short turn around on
creating speeches being difficult, since there were so many required.

•

Some students talked about the information overload they experienced in the course - both in
terms of how many topics were covered and the lack of in-depth coverage of many of the
topics. One student stated: "Too much info. in too little time." Another student added: "Other
than putting into action learning to develop a speech and give it, other communication was not
actually done hands on, such as relational communication." Other areas that were mentioned
that were barely touched on were the group and listening areas, since the predominant time in
the class is spent on public speaking.
·

Global Student Perceptions
A survey was also completed on-line through the MyUNiverse system during the Spring 2004
semester, by 165 juniors and seniors, regarding their perceptions of the Oral Communication
portion of the Liberal Arts Core (cf. Appendix B). Of these, 111 had taken the course at UN!,
while 54 transferred credit iii for the course from another two- or four-year institution.
The students were asked to respond to the following questions, which were based on key items
pulled from our competencies that we thought were most important (i.e;, .items 1.1, 1.6, 2.2,
2.3, 2.6, & 2.7). Answers ranged from (a) strongly agree to (d) strongly disagree; "not sure"
responses were counted as missing. The items were converted numerically as follows for the
analysis: strongly agree= 1, agree= 2, disagree= 3, and strongly disagree= 4. The mean for
the items are reported below in parentheses beside their respective question stem below.
1. I fulfilled the Liberal Arts Co~e Category 5.B. Speaking and Listening (i.e., Oral Communication)
requirement by completing the following course or activity.
UNI course 48C:001 Oral Communication (n=lll, 67%)
Transfer credit from other two-year or four-year institution (n=54, 33%)

•

The following questions ask you to characterize your experience in your Liberal Arts Category 5.B.
Oral communication course.
2. My previous education adequately prepared me to enter this speaking and listening course. (M=
1.71, n= 154)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
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3. Coming into this course, I expected to be challenged to improve my speaking and listening.
(M=l.99, n=154)
b. agree
c. disagree
d. strongly disagree
e. not sure
a. strongly agree

•

4. Upon completing this course, I feel that I was challenged to improve my speaking and listening.
(M=2.40, n=l53)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
Questions 5-10. Respond to all six questions in this series in context of the following statement.
"My Oral Communication course contributed to my development as a speaker and listener by
helping me become better at the following activities :"

5. creating and presenting well-organized, well-delivered speeches (M=2.23, n= 151)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
6. working constructively in groups to solve problems and accomplish tasks (M=2 .60, n=l46)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
7. critically analyzing and interpreting verbal and nonverbal messages (M=2.46, n=155)
b. agree
c. disagree
d. strongly disagree
e. not sure
a. strongly agree

8. demonstrating effective listening in a variety of contexts (M=2.45, n=148)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
9. identifying specific strategies for how relationships begin, are maintained, and end (M=2 .71,
n=143)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
10. demonstrating an understanding of culture and its impact on the communication process
(M=2.59, n=146)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
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11. I feel that I gained new knowledge about communication in this course. (M=2.30, n=150)
b. agree
c. disagree
d. strongly disagree
e. not sure
a. strongly agree
12. I feel that I gained new speaking and listening abilities in this course. (M=2.40, n=150)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. riot sure
13. Overall, I have found what I learned in this course to be useful in other courses and life
experiences. (M=2 .39, n=147)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure

Although these former students do not indicate as much agreement to the survey questions as
the current students, these numbers do indicate they agreed overall with gaining new
knowledge and speaking/listening abilities from the course (M=2.30 & 2.40 respectively on
items 11 & 12 above). There was, however, some slight disparity between their expectations of
being challenged to improve their speaking and listening coming into the course (M=1.99) and
actually feeling they were challenged to do so (M=2.40). The content item they agreed with the
most was "creating and presenting· well-organized, well-delivered speeches (M=2.23), which is
not surprising given the amount of time spent on speech-giving in the class. This was consistent
with the current students' perceptions of knowledge gained in the course, as indicated earlier. It
would be interesting to examine the data from the perspective of the students who took the

•
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course at UNI vs. another institution to see if there are differences in perceptions based on
where the course was taken .
14. What would you say are the strengths and weaknesses of this course?
Students' answers to the open-ended question on strengths and weaknesses varied, but there
were some themes that emerged. In terms of strengths, the overwhelming strength mentioned
was improving one's ability to speak in front of a group of people. For example, one student
stated :
'
Oral Communication assisted in my abilities to organize and deliver effective presentations . The
course gave me a better understanding of the different types of speeches and delivery methods for
each of the types. The course was exciting, and I believe it helped in my communication and
presentation capabilities.
Another student added:

•

The oral communications class gives students the ability to improve and develop speaking skills.
The class allows students to overcome their fears of public speaking. Even though the class size is
small, it is a great tool to help individuals with their speaking ability. The oral communications class
is also ideal in helping students with previous speaking experience to polish up their abilities. This
class is important for the development of every student and will help further their career .
Other students talked about enjoying learning about different types of communication and
learning to communicate effectively in the real world. For example, one student said:
Everyone will benefit from taking this course. Speaking and listening are a part of everyone's daily
lives. I think it is a good course to make the student comfortable working with other students as well
as making the student comfortable speaking in front of others.
In terms of weaknesses, two primary weaknesses emerged. The first related to having a mass
lecture - lab format, where the students did not like having the mass lecture, stating they
learned much more in the smaller lab format. The second weakness, mentioned by several
students, was that this class seemed repetitive of what they learned in high school. For example,
one student explained:
The course was really nothing more than a review from what I learned in High School. I didn't learn
anything that I hadn't already learned. I felt the class was a waste of money and time for myself. I'm
not sure if other high schools are as complete in their teaching of the subject as mine was; if they
are, however, I would consider dropping this course as a requirement to graduate if already taken in
High School. I do feel everyone should have the ability to speak in public, so it should [be required
ifnot.]
·
Another student stated:
For people who are uncomfortable communicating in front of a group, I could see how this helps,
but there should be some way to "test out" of the class. If you can already produce an effective
speech imd you can prove that you listen well, the class really ~eems pointless.
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Global Faculty Perceptions
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A survey was also distributed by mail to all tenure-track faculty of the university during the
Spring 2004 semester, regarding their perceptions of the courses taught in Category 5 (~f.
Appendix D). A total of 182 tenure-track faculty responded to the survey. Faculty from all
colleges were represented- 20 from CBA, 26 from COE, 47 from CHFA, 38 from CNS, 40
from CSBS, 8 from the Library, and 3 from unidentified departments/colleges.
· · ·
Faculty members were asked to respond to 12 closed-ended questions and I open-ended
question. The closed-ended questions were based on key items pulled from our competencies
that we thought were most important (i.e., items 1.1, 1.6, 2.2, & 2. 7). Answers ranged from (a)
strongly agree to (d) strongly disagree; "not sure" responses were counted as missing. The
items were converted numerically as follows for the analysis: strongly agree = 1, agree= 2,
disagree= 3, and strongly disagree = 4. The mean for the items are reported below in
parentheses beside their respective question stem below.
In I 00-level courses that I teach, assignments require students to do the following activities.
1. create and present well-organized, well-delivered speeches (M=2.28, n=l65)

a. strongly agree

b. agree

c. disagree

d. strongly disagree

e. not sure

2. work constructively in groups to solve problems and accomplish tasks (M=l.19, n=l67)

a. strongly agree

b. agree

c. disagree

d. strongly disagree

e. not sure

3. critically analyze and interpret verbal and nonverbal messages (M=l.94, n=l61)

a. strongly agree

b. agree

c. disagree

d. strongly disagree

e. not sure

4. demonstrate effective listening in a variety of contexts (M=l.SS, n=l64)

a. strongly agree

· b. agree

c. disagree

d. strongly disagree

•

e. not sure

Students in 100-level courses that I teach are well-prepared to do the following activities.
5. create and present well-organized, well-delivered speeches (M=2.51, n=l36)

a. strongly agree

b. agree

c. disagree

d. strongly disagree

e. not sure

6. work constructively in groups to solve problems and accomplish tasks (M=2.14, n=l49)

a. strongly agree

b. agree

c. disagree

d. strongly disagree

e. not sure

7. critically analyze and interpret verbal and nonverbal messages (M=2.48, n=132)

a. strongly agree

b. agree

c. disagree

d. ·strongly disagree

e. not sure

8. demonstrate effective listening in a variety of contexts (M=2.35, n=l36)

a. strongly agree

b. agree

c. disagree

d. strongly disagree

e. not sure

The Liberal Arts Core course in "Speaking and Listening" should provide students with
instruction and practice in the following skills and activities.
9. create and present well-organized, well-delivered speeches (M=l.41, n=177)

a. strongly agree

b. agree

c. disagree

d. strongly disagree

e. not sure

10. work constructively in groups to solve problems and accomplish tasks (M=l.11, n=l75)

a. strongly agree

b. agree

c. disagree

d. strongly disagree

e. not sure

•

•
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II. critically analyze and interpret verbal and nonverbal messages (M=l.54, n=172)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure
I2. demonstrate effective listening in a variety of contexts (M=l.53, n=174)
a. strongly agree
b. agree
c. disagree
d. strongly disagree
e. not sure

The faculty overall agreed that Oral Communication should include all of the competencies we
asked them about - public speaking, group work, verbal and nonverbal communication, and
listening- also indicating that they required these tasks, for the most part, in their 100-level
classes. However, there was not as strong of agreement on how well the students in their 100level classes were well-prepared to do these tasks. The most disagreement was found on the
public speaking portion, although the faculty were evenly split between agreeing and
disagreeing, with a 2.51 mean. Given the amount of time spent in the Oral Communication
class on Public Speaking (usually approximately 40-50% of the total class time), this was
surprising. Perhaps this is the competency, of the ones listed, that is most easily assessed, so it
is more obvious when it is met or not. Also, poor speakers may be the ones most noticed, so
perhaps a better question for future surveys would be "what percentage of your students are
well-prepared to do ... ".

•

•

The faculty's answers to the open-ended question, "What suggestions do you have for
providing students with better instruction and practice in speaking and listening skills
and activities," added some additional insight. UNI faculty surveyed tended to focus on ways
that the Oral Communication course could be improved. It should be noted, however, that even
the most widely cited concerns about the Oral Communication course appeared on no more
than six surveys. The number one issue identified in the survey ofUN1 faculty was that
students be given sufficient speaking opportunities in the course. Faculty expressed concern
that students in upper division courses may not have adequate public speaking skills. A second
issue identified by UN1 faculty was the desire to see speaking incorporated in more classes
across the curriculum. The primary claim made in this set of answers was that the Oral
Communication class should not be the sole location for instruction in public speaking; The
third issue raised by UN1 faculty focused on the role of group communication within the
course. Interestingly, the written responses were split almost evenly as to whether group
communication should be featured more strongly in the course or eliminated from the course.

Summary and Recommendations
Overall, we are pleased at the results of this Category V review process. We were able to gather
both global and local faculty and student ·data, and we cempleted a more-formal outcomes ...
assessment than in previous years. Both the perceptual and outcomes·daia collected indicate w_e_ '"'
are doing many things well, especially in the areas of increasing studentS' presentation skills in.
a variety of contexts. Evidence indicates students are also developing thinking and listening
skills necessary for communication in a variety of contexts. And this is now being done in.a
more instructionally sound smaller class setting, as opposed to the former mass lecture/lab ·
format. We have a very thorough instructor's manual, specific to our course, that is required for
GTAs and Adjunct instructors to use, so we are better able to assure high quality and consistent
teaching across those sections. This, along with a required textbook and weekly meetings for
these sections, is a new implementation since the last report. We are also pleased with the
current use of technology in our classrooms, in reference to the recommendations given in the
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1998 LAC review. With the move to Lang Hall, we have high-tech teaching stations in each of.
our Oral Communication classrooms, which are well-maintained by CHFA Technology.

•

There are some concerns, however, that will need to be addressed by the department, as listed
below.
1. The course may be overly ambitious in the breadth of communication contexts it attempts
to cover. Should it be reconfigured so there is more time to be spent on listening, conflict
management, and group communication, for example? Or should it be a straight public
speaking course? Or should there be different choices for students to take -such as,
interpersonal communication, public communication, or group communication? We have
started having these discussions at the department level, and based on the data collected,
they should continue.
2.

Should there be a testing-out procedure created? In the past, this was an issue primarily
raised because of budgetary concerns. But with some students noting the duplication of
this course with their high school and other experiences, should this be revisited? The
faculty teaching the course have had numerous discussions about this issue in the past,
and these could be continued. The most recent discussions include a two-part process -a
knowledge-based test (similar to the pre-test given for the Outcomes Assessment
procedure) and a required speech. Students would only be allowed to do the speech, if
they passed the knowledge-based test at some predetermined level.

3. Discussion needs to happen again about the backlog of students needing to take the
course. This has not been an issue we have considered in the last couple of years, and
enrollment figures (see Table 2) do indicate a considerable number of students who still
need to take the course (n = 1945 this academic year). Although we have decreased our
backlogs for the past 4 academic years, we are currently offering the course to
approximately 1500 students an academic year, and this will still leave us with a backlog
of students needing the course. With decreased university enrollments, this may not
continue to be a problem, but we do need to be aware of it. In order to deal with the
backlog in the immediate future, we need to add more sections of the course. To do this,
we .need to have additional instructors for the course, optimally by adding another term
line (perhaps associated with the individual events speech coach line) to teach the class.
This is one recommendation from the previous 1998 LAC review report that has not been
implemented due to the current budgetary climate. We do have a high reliance on GTA.s
and adjuncts already, and if the administration desires a reduction in either of those .: , · :
numbers, we will need concurrent funding for additional faculty members to be hired,
both at the term and tenure-track levels. We, however, believe supervised GTAs briilg ·
recent training and a special enthusiasm to their teaching, and that they gain excellent experience invaluable for their future academic and professional careers, so we support
the continuance of their role in teaching this course; perhaps an increase in funding could
go to providing more slots for them to teach. Supervision opportunities also provide a
way for faculty to be involved in the ''teaching of teaching" to the GTAs, which we
believe is a valuable activity. We are pleased with the continued training that our ·
department provides to our GTAs to assure a high quality classroom experience for both
the GTAs and their students.

•
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4. As noted earlier, continued faculty discussion needs to happen regarding the OutcQmes
Assessment plan for this course -both in terms of what data should be collected and how
to best collect the data- so that in upcoming LAC reviews, data will already be collected
to be used .
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LAC Category 5 Review: Quantitative Techniques and
Understanding

•
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Review of Category Goals and Courses
The goals of understanding and using numerical data, of applying and interpreting quantitative
techniques, and of effectively communicating reasoning, quantitative information, and results
remain valid goals ofthe LAC. All people in our increasingly technological world regularly
deal with quantitative information in their professional and personal lives.
The four courses in Category 5C [800:023, 800:060, 800:072, and 800:092] are designed to
accomplish the LAC goals and are tailored for students with different mathematical
backgrounds and abilities and with different goals for programs of study and career. The
courses are appropriate for the core.
Specific discussion of the courses is included in the Review of Courses and student and faculty
perceptions are discussed in Review of Student and Faculty Perceptions.

•

Student Outcomes Assessment
Some preliminary data were gathered in order to inform the efforts of the mathematics faculty
in creating a workable and useful assessment procedure. Students and faculty across the
campus were surveyed and a trial assessment was administered for a small number of students
in a core course. The desired outcomes assessed were:
1.
2.
3.
4.

Students show an understanding of quantitative information.
Students are able to analyze and synthesize quantitative data.
Students are able to apply and interpret quantitative techniques.
Students are able to communicate quantitative information, reasoning, and results.

The first difficulty is that the specific meaning of these outcomes and how to measure them is
unclear. The remedy is to rephrase the outcomes and/or to identify competencies that can be
more easily observed. The review team recommends that the mathematics faculty create such
competencies for each course in the subcategory, using the following outcomes:
Outcome 1: Quantitative Techniques. Students will display competence in using quantitative
techniques to interpret, display and work with quantitative information.

•
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Outcome 2: Quantitative Understanding. Students will display competence in making valid
arguments and drawing correct conclusions from quantitative information and their
analyses of it.
Student and faculty perceptions are further discussed in the Review of Student and Faculty
Perceptions.
A small trial of measuring competencies was made during the review period. A pre-test/posttest instrument was administered in three sections of Mathematics in Decision Making
[800:023] in Spring 2004. The test consisted of20 multiple-choice questions selected from the
Instructor's Manual for the textbook, and contained at least two questions from each major
topic covered in the course. See Appendix A3.
Pre-test results: (Maximum score is 100)
Mean: 40.66
Median: 45
Standard Deviation: 10.69
High Score: 70
Low Score: 10
Number of participants: 53
Post-test results: (Maximum score is 100)
Mean: 67.70
Median: 65
Standard Deviation: 12.05
High Score: 100
Low Score: 45
Number of participants: 48
The results show a significant improvement in scores, indicating the students learned the
content material. However, a recurring complaint from both faculty and students is that
students do not seem able to use or retain what they learned. This makes questionable the
reliance on a post-test immediately after the material is learned. Also, though the assessment
tool should attempt to measure the value a course adds, a pre-test over foreign material is likely
to be an exercise in frustration for the students. The instrument piloted did not measure
student~' abilities to communicate: The typical large section size ofthe 800:023 and 800:072
will -rnake a.Ssessing this outcome problematic.
·

..

,·

Despite these reservations, committees in the mathematics department have been established to
create assessment instruments. It is expected that these will employ" pre-test/post-test content
instruments as well as student perceptions.

Review of Course Enrollments, Fall1999 to Spring 2004
Enrollment data is provided in here. Some trends are noted below.
The addition of Calculus I (800:060) to the courses satisfying LAC 5C has had the effect of
lowering enrollment in Introduction to Mathematical Modeling (800:092).
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Enrollment in 800:023 and 800:072 has been uneven between Fall and Spring semestersapproximately twice as many students have been served in the Fall as in the Spring.
Enrollment in 800:023 and 800:072 has declined in recent years by a greater amount than the
decrease in university enrollment would predict. It is assumed that more students are satisfying
the LAC 5C requirement via transfer credit.

Table 1. 800:023 Mathematics Decision Making Enrollment
Total Enrollment by
Classification

Percentage
Enrollment by
Classification

Percentage
Students
Taught By

# Spec 1st 2nd 3rd 4th Spec 1st 2nd 3rd4thTotaiAverage Sec Sec
Semester Sec Stu Yr Yr Yr Yr Stu Yr Yr Yr Yr Enr. Enr. Range Size Adjunct T-1
Fall99
7
1 688153 59 32 0 74 16 6 4 933
133
27
43
Sprg 00 7
1 297109 59 42 0 59 21 12 8 508
73
62
38
FaiiOO
8
2 698125 55 31 0 77 14 6 3 911
114
56
44
Sprg 01
8
8 366134 49 22 1 63 23 9 4 579
72
65
35
Fall 01 11
3 682126 58 30 0 76 14 7 3 899
82
56 131
62
38
Sprg 02 8
2 326122 64 43 0 58 23 11 8 557
70
39 146
50
50
Fall 02 10 3 671123 54 37 0 76 14 6 "4 888
89
53 194
54
46
Sprg 03 8
1 251 75 58 35 0 60 18 14 8 420
44
53
69
58
42
Fall 03
7
108
68 192
38
62
0 602 88 43 25 0 79 12 6 3 758
Sprg 04 9
18
82
4 157 72 48 26 1 51 23 16 9 307
34
21
83
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Table 2. 800:060 Calculus I Enrollment
Total Enrollment
by Classification

Percentage
Enrollment by
Classification

Percentage
Students
Taught By

# Spec 1st 2nd 3rd 4th Spec 1st 2nd 3rd 4th Total Average Sec Sec
Semester Sec Stu Yr Yr Yr Yr Stu Yr Yr Yr Yr Enr. Enr. Range Size Adjunct T-1
· Fall02
6
4 85 38 31 20 2 48 21 18 11 178
100
30
26
34
0
0
Sprg 03 3
31
21
42
100
3 25 17 29 20 3 27 18 31 21 94
Fall 03
6
27
16
33
0 ..100
5 71 30 39 19 3 43 18 24 12 164
Sprg 04 3
27
32 : ·;;o:: ~ 100
1 25 17 29 16 1 29 20 32 18 88
29

-

~

-··
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Table 3. 800:072 Introduction to Statistical Methods Enrollment
Total Enrollment by
Classification

Percentage
Enrollment by
Classification

Percentage
Students
Taught By

# Spec 1st 2nd 3rd4th Spec 1st2nd3rd4th Total Average Sec · Sec
Semester Sec Stu Yr Yr Yr Yr Stu Yr Yr Yr Yr Enr. Enr. Range Size Adjunct T-1
Fall99 13 5 587163 82 53 1 66 18 9 6 890
49
68
51
Sprg 00 9
2 259115 75 38 0 53 24 15 8 489
54
55
45
Fall 00 14 2 585164 93 34 0 67 19 10 4 878
63
28
72
Sprg 01 11
4 356108 76 50 1 60 18 13 8 594
54
50
50
Fall 01
14 3 600166 96 38 0 67 18 11 4 903
48
65
52
Sprg 02 10 6 297131 70 31 1 56 24 13 6 535
54
44
56
Fall 02 15 4 472158 97 28 0 62 21 13 4 759
51
42
58
Sprg 03 8
60
1 2611127131 0 55 24 15 6 476
48
52
Fall 03 11
0 503131 89 53 0 65 17 11 7 776
71
3
97
52
Sprg 04 8
0 209 93 80 33 0 50 23 19 8 415
43
57
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Table 4. 800:092 Introduction to Mathematical Modeling Enrollment
Total Enrolfment
by Classification
Semester
Fall99
Sprg 00
FaiiOO
Sprg 01
Fall 01
Sprg 02
Fall 02
Sprg 03
Fall03
Sprg 04

Percentage
Enrollment by
Classification

# Spec 1st 2nd 3rd 4th Spec 1st 2nd 3rd 4th Total Average Sec Sec
Sec Stu Yr Yr Yr Yr Stu Yr Yr Yr Yr Enr. Enr. Range Size Adjunct T-1
0
100
2
23
0 32 7 5 2
0 70 15 11 4 46
15
0
100
1
0 8 4 2 1
0 53 27 13 7 15
0
100
2
0 26 6 9 3
0 59 14 20 7 44
22
100
0
1 2 2 3 1 11 23 21 34 11 9
.9
1
0
100
2
0 27· 7 . 9 2
0 60 16 20 4 .45
23
100
14
0
1
0 3 2 4 5
0 21 14 29 36 14
100
0
2
0 49 10 33 8 39
20
0 19 4 13 3
100
1
0
0 3 1 2 0 ·o 50 17 33 0 6
6
100
2
0
0 1'7 4 10 2
0 52 12 30 6 33
33
100
0
0
0 0 0 0 0
0 0 0 o ·o 0
0
...... ..

Table 5. 5C Backlog Data
Acad Yr
99-00
00-01
01-02
02-03
03-04
04-05

Percentage
Students
Taught By

Fall $emester, by Class
Yr 1 Yr 2 Yr 3 Yr 4 Tot/Diff
1072 265 134 57 . 1528/-65
1189 241 182 51 1667/+139
1101 280 138 59 1578/-89
809 213 162 58 1242/-336
698 205 148 47 1098/-144
686 201 113 55 1055/-43

Spring Semester, by Class
Yr 1 Yr 2 Yr 3 Yr 4 Tot/Diff
596 188 110 28 922/-57
427 237 159 56 879/-43
346 227 149 54 776/-103
263 184 127 58 632/-144
313 154 119 60 646/+14
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The backlog of students for LAC 5C continues to be manageable.

•

Review of Courses
Four Mathematics courses fulfill student requirements in Category 5C: 800:023 Mathematics in
Decision Making, 800:060 Calculus I, 800:072 Introduction to Statistical Methods, and
800:092 Introduction to Mathematical Modeling.
800:023 Mathematics in Decision Making
Course Catalog Description
Survey of mathematical ideas of particular use in analyzing information and forming and analyzing
hypotheses. Topics include logical statements, probability, statistics, graphs, interest, and matrices.
(Offered Fall, Spring, and Summer)
Credit hours: 3
LAC Category SC
1. Does the catalog description reflect the course as it is currently delivered? Are changes in the
catalog description or course content needed? If so, identify needed changes.
The catalog description is a fairly accurate reflection of the course as it is currently delivered.
However, the description specifies too many topics. Instructors tend to emphasize a few topics, with
probability and statistics being the common thread. The following description change has been
proposed via the curriculum review process:
A selection of mathematical topics and their applications with an emphasis on mathematical
reasoning. Probability and statistics are included topics.
2. In what ways does this course serve the purposes of this category?
Mathematics in Decision Making serves the purposes of the category in that basic tools required to
understand, analyze, and interpret quantitative data are presented. Descriptive statistics and
appropriate charts and graphs allow students to make sense of data sets; inferential statistics allow
students to make sense of conclusions drawn from quantitative data. The study of probability allows
students to make sense of probabilistic situations. Other topics can vary, but serve to give students
experience in mathematical reasoning, critical thinking, and an appreciation of the many ways
. mathematics is a part of daily life.
3. Since the last category review, have changes in the relative emphasis of content areas been
made? If so, identify the changes.
The core content of the course is relatively stable; however, emphases vary according to the
instructor. The preference to cover fewer topics more deeply rather than more topics superficially is
a positive change.
4. If multiple sections are offered, how is comparability of content and grading across sections
assessed and insured?
Multiple sections of this course are offered. A syllabus and test bank is available and is used by
many instructors. There is agreement on core topics.

•
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5. What are the primary instructional methods used in the course? What type(s) of student
activities are included in the course?
The primary instructional method is lecture. Some smaller sections make effective use of group
work. Most sections are 60, some are as large as 200.
6. In what ways does this course help students develop the Liberal Arts Core proficiencies?
Students gain experience in understanding, analyzing, presenting, and interpreting quantitative
information, improving their mathematical literacy and decision making abilities. A foundation in
basic probability and statistics is developed.
7. How is student achievement of the course objectives assessed?
Student achievement of course objectives is assessed via objective exams and quizzes. The size of
the sections typically precludes other methods.
8. What are considered to be the major strengths of the course? What are the major
weaknesses? What, if any, changes are needed?

•

A strength of the course is the conceptual approach. Ideas are motivated with examples stemming
from situations which are meaningful to students. The utility of the ideas to the students' personal
and professional lives is emphasized. A major weakness is that the large enrollment of the course
results in large section size. This hampers instructor-student interaction in class.
9. Additional concerns or comments.
Other comments from the faculty indicate that the wide range in preparation and ability of the
students is a· problem. This led to the suggestion to have smaller sections with "focused" audiences.
A major concern of the mathematics education faculty is that degree requirements in mathematics
for elementary education majors falls woefully short of recommendations of national organizations.
(See the Conference Board of the Mathematical Sciences 200 1 report, "The Mathematical Education
of Teachers" available on-line at http://www.cbrrisweb.org/MET_Document/) Specifically,
"prospective elementary grade teachers should be required to take at least 9 semester-hours on
fundamental ideas of elementary school mathematics." At UNI, only 3 semester-hours are required.
To partially address this weakness, experimental sections of the Mathematics in Decision Making
course have been taught in Spring 2004 and Fall2004. Enrollment is limited to 30 students majoring
in elementary education. The core content is covered and connections to the elementary school
curriculum are made, but the smaller class size allows student-centered learning, more emphasis on
reasoning and sense making, and more practice in communicating reasoning and results. The
suggestion is to continue this course which will allow elementary edtication students to achieve the
LAC SC goals and at the same time better prepare them to teach.
·

800:060 Calculus I
Course Catalog Description
The derivatives and integrals of elementary functions and their applications. Prerequisite: 800:046,
or 800:043 and 800:044, or equivalent. (Offered Fall, Spring, and Summer)

Credit hours: 4
LAC Category SC
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I. Does the catalog description reflect the course as it is currently delivered? Are changes in the
catalog description or course content needed? If so, identify needed changes.

•

The catalog description accurately reflects the content of the course. The prerequisites should be
rewritten to state:
Prerequisite: Four years of college preparatory mathematics (e.g. through pre-calculus), or 800:046,
or 800:043 and 800 :044, or equivalent.
This will emphasize that no non-LAC courses are required as prerequisites, but that adequate
preparation is necessary for success in the course. Students who do not satisfy the prerequisites may
satisfy the core requirement with either 800:023 or 800:072 .
2. In what ways does this course serve the purposes of this category?
Calculus I serves the purposes of the category in that the study of calculus develops students' ability
to use and understand quantitative data. Data and relationships are presented via verbal descriptions,
graphs, numerical charts, and in formulae. Students translate one form to another, deepening their
appreciation for the strengths and weaknesses of the methods. Calculus (improperly taught) can be
reduced to a series of rules and procedures; care is taken to emphasize the concepts of calculus. This
emphasis allows students to improve their reasoning abilities, to better interpret their results and to
learn to communicate their findings. Calculus I heavily deals with rates of change. The topics of
probability and statistics, and concepts such as degree of risk, distribution, uncertainty, and
confidence levels are at most peripherally addressed. (Note: this motivates the recommendation to
revise the subcategory outcomes in the Review of Category Goals and Courses here and in the report
overview)
3. Since the last category review, have changes in the relative emphasis of content areas been
made? If so, identify the changes.

•

Calculus I was added to the courses satisfying LAC category 5C. requirements in the 2002-2004
catalogue. There has not been a shift in the relative emphasis of content areas in the recent past. The
mathematics department recently completed a review of the three calculus courses and
recommended changes involve pedagogy and the use of technology, not content.
4. If multiple sections are offered, how is comparability of content and grading across sections
assessed and insured?
Multiple sections of this course are offered. A common text is used and the core of the material is
standard. Common course materials (worksheets for in-class small group work, Maple (a computer
algebra system) demonstrations, and Maple assignments) are made available to all instructors.
Exams are not standardized; however, informal discussions among those teaching the course do
occur and policies tend to be similar.
5. What are the primary instructional methods used in the course? What type(s) of student
activities are included in the course?
The primary instructional methods are lecture, small group problem solving, and class discussions.
There is emphasis on reasoning and communication; obtaining the correct numerical answer is rarely
sufficient.

•

•

•
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6. In what ways does this course help students develop the Liberal Arts Core proficiencies?
Students gain experience in comprehending relationships described in a variety of ways (verbal,
graphical, numerical, in formulae) . They analyze information given and apply appropriate
techniques to solve problems. They interpret the results of their computations and communicate their
reasoning and conclusions. These are all desired proficiencies.
7. How is student achievement of the course objectives assessed?
Students demonstrate their mastery of the content on exams, quizzes, and homework problems.
There is emphasis on reasoning and communication; obtaining the correct numerical answer is rarely
sufficient.
8. What are considered to be the major strengths of the course? What are the major
weaknesses? What, if any, changes are needed?
Strengths of the course include its emphasis on concepts, allowing students to apply calculus ideas
to the many fields where manipulating and analyzing quantitative information is required. Also, the
course's integration of technology in appropriate ways (tedious calculations are avoided and
thinking is encouraged) is a strength. Students are prepared for other courses, especially in the
physics, chemistry and biology . There are no major weaknesses .

800:072 Introduction to Statistical Methods
Course Catalog Description
Descriptive statistics including correlation and curve fitting . Intuitive treatment of probability and
inferential statistics including estimations and hypothesis testing. No credit for students with credit
in 800:064. Students with credit in 800:0172 should not enroll in 800:072. (Offered Fall, Spring, and
Summer)

Credit Hours: 3
LAC Category SC
1. To what degree does the catalog description reflect the course as it is currently delivered?
Are changes in the catalog description or course content needed? If so, identify needed
changes .
The catalog description reflects the course as currently delivered. However, as more accurate and
contemporary description would be as follows:
Descriptive statistics including correlation and regression; probability; random variables; central
limit theorem; confidence intervals; test of hypotheses.
•
It is recommended that the catalog description be revised as indicated above.

2 . To what degree does the current course outline correspond to the course content as approved
by the Liberal Arts Core Committee?
The current course outline is fully in line with the course content as approved by the Liberal Arts
Core Committee.
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3. Have changes in the relative emphasis of content areas been made? If so, identify the
changes

•

Widespread availability of graphing calculators and statistical software such as Minitab has led to
some shifts in relative emphasis of content areas. Thus, it is now possible to put more emphasis on
exploratory data analysis and real-life data sets. Students use software and web-based resources to
do home work assignments and term projects.
4. If multiple sections are offered, how is comparability across sections assessed and insured?
Typically, 24-27 sections of this course of this course are offered in an academic year. Instructors
are not required to use one single common text but a topical outline provides strong guidance. This
outline lists the core topics, which must be covered by all instructors. However, exams are not
standardized. Informal discussion among instructors is encouraged in order to attain some degree of
uniformity in topics to be emphasized, pace of course, and assessment policies. Strict uniformity is
neither feasible nor desirable.
5. What are the primary instructional methods used in the course? What type(s) of student
activities are included in the course?
The primary instructional methods are (i) lectures, including computer demonstrations (ii) small
group problem solving, (iii) classroom discussions, (iv) visualization and data analysis on graphing
calculators and computers, and (v) term projects involving collection, presentation, analysis,
interpretation, and report writing.
6. What writing opportunities are there within the course?
There are three kinds of writing opportunities within this course: mathematical writing needed in
formulating and solving data analysis, probability, and statistics problems; 1-2 page reports
describing team work; proposal for project work, and progress made in carrying out the term project;
and detailed report submitted at the completion of the project. The reports include graphical displays
and tables. The extent of writing experience varies considerably from section to section. Naturally,
the writing experience is more intense in the smaller sections.

•

7. How is .student achievement ofthe course objectives assessed?
The primary tool of assessing the student achievement of the course objectives is through regular
exams (multiple choice questions as well as questions requiring full details of the necessary work),
quizzes, homework assignments (including use of software),and term projects. The relative usage
and importance of these tools varies from section to section. Some sectfons are known to have used
oral discussion as well as students' self-reflection when assessing student achievement. For example,
in their term project report, the students are asked to reflect on their own process and describe its
perceived strengths and weaknesses.
8. What are considered to be the major strengths of the course? What are the major
weaknesses?
The major strength of the course is that it is l 00% relevant to the liberal arts core. It teaches
statistical literacy, statistical thinking, and the ability to detect abuse and misuse of statistical
techniques. The students learn how to use some of the statistical methods, develop an appreciation
for when and why the methods work, and realize the need for proper interpretation of numerical
results. Various sections place varying degrees of emphasis on teaching how to interpret statistics so

•

•

•

I
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that students can detect misuse and abuse of statistics in the media and in their major field of study.
Other strengths of the course include the use of statistical software, experience gained in data
collection and analysis projects, and group work.
9. What, if any, changes need to be made to insure the integrity of this offering?
No changes appear necessary. However, the quality of student experience and student-instructor
interaction will be enhanced by reducing class sizes.

10. Additional faculty, head, and/or dean concerns or comments.

800:092 Introduction to Mathematical Modeling
Course Catalog Description
Components of Mathematical Modeling. Formulation, interpretation, and testing of models.
Prerequisite: four years of college preparatory mathematics, or 800:046, or 800:043 and 800:044.
(Offered Fall and Spring)

Credit hours: 3 hours
Liberal Arts Core Category 5C
1. To what degree does the catalog description reflect the course as it is currently delivered?
Are changes in the catalog description or course content needed? If so, identify needed
changes.
The catalog description is an accurate description of the course as it is currently delivered. No
changes in description are needed.
··

2. To what degree does the current course outline correspond to the course content as approved
by the Liberal Arts Core Committee? (Attach copy of current course outline(s)). Have changes
(additions/deletions) been made? If so, identify the changes.
The course outline and the current course are consistent and correspond to the course content
approved by the Liberal Arts Core Committee.

3. Have changes in the relative emphasis of content areas been made? If so, identify the
changes.
No.

~

4. If multiple sections are offered, how is comparability across sections assessed and insured?
Instructors generally coordinate to ensure comparability a.cross sections. Then: typically are at most
two sections .offered per semester.
.

.

5. What are the primary instructio.n al methods used in the course? What type(s) of student.
activities are included in the course?
Lecture, group work, discussions
Problem solving, model construction, solution and interpretation

:.).
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Writing group reports
Six week group project- which is written up and submitted
Presentation of projects
6. What writing opportunities are there within the course?
The solutions to the problems that are assigned are to be written up properly. The six week project
provides another opportunity for writing of a technical nature.
7. How is the student achievement of the course objectives assessed?
All assigned work, be it individual or group work, is graded by the instructor.
8. What are considered to be the major strengths of the course: What are the major weaknesses?
Strengths
It exposes students to how elementary mathematics is used to solve real world problems. The group

project, in particular, provides many of our students with their first opportunity to pool together
material from across a broad range of branches of mathematics, e.g. algebra, geometry,
trigonometry, number theory, etc, and use the material to solve a problem.
Weakness
The fact that calculus is not a prerequisite for this course means that the continuous methods of
calculus, which are among the most powerful methods in mathematical modeling, are outside the
scope of the course.
9. What, if any, changes need to be made to insure the integrity of this offering?
No changes are needed to insure the integrity of this course. Unfortunately, although this course is
well designed to achieve the goals of the core, it is not a popular course across the student body. The
vast maj(Jrity of students enrolled in the course (typically 80-85%) are mathematics majors. It is very
likely that once this course is removed from the list of required courses from the mathematics major,
enrollment will not be sufficient to warrant running the course.

Review of Student and Faculty Perceptions
Student Perceptions
Students responded to an eleven question survey administered through the MyUNiverse portal.
The questions asked which course was taken, whether the student was adequately prep~ed for
the course, and whether the course contributed to the development and enhancement of
quantitative skill. See Appendix B for a copy of the Instrument. Students indicated that their
previous education generally prepared them for the LAC Category 5C course they took.
Responses to the other close ended questions were generally neutral. The mean responses vary
from 2.27 to 2.65. (A neutral response is 2.5; strong agreement is 1 and strong disagreement is
4.) Responses to question 11, which allowed for written feedback; were mixed. Complaints
included that the content was at the high school level, that teaching was poor, and that they
have little memory of the material. Positive remarks included that the teaching was good and
that the material was worthwhile and useful for preparing them for future courses and life. The
addition of Calculus I [800:060] to the core was applauded and there was one complaint that

•

•
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the advising to the appropriate course was weak. Another response indicated that the wording
of the survey was confusing. Most respondents took either 800:023 or 800:072.
·

Faculty Perceptions
Faculty across the campus completed the Survey of Faculty Perceptions. (See Appendix D.)
They responded to questions on what skills their upper-level students need, whether the
students are well-prepared in regards to their quantitative techniques and understanding, and
what the LAC 5C courses should emphasize. They were also invited to give comments.
The responses to questions 9-12 show strong agreement to what LAC courses in Quantitative
Techniques and Understanding should provide- the broad outcomes listed in Review of
Student Outcomes Assessment are truly desired by the faculty. However, there is disagreement
in that some faculty seem to place more emphasis on "skill proficiency," while others want
understanding. Two quotes are representative:
"Students must be proficient in algebra! They need practice, practice, practice. Drop the feel good
about math and require mathematics competency."
"Using and completing mathematical formulas isn't as important to me as them being able to
understand, interpret, and artistically evaluate quantitative data and arguments (i.e. a public opinion
survey or economic data)."
As noted previously, clarifying the desired outcomes of LAC 5C courses would be beneficial.
Unfortunately, questions 5-8 reveal that faculty do not necessarily find their students in upper
level courses well prepared. The review committee is not convinced that the lack of preparation
can be remedied by a core course, since comments referred to weakness in high school level
mathematics.

Mathematics Faculty Perceptions
Section size in Mathematics in Decision Making and Introduction to Statistical Methods is a
perennial problem. Large section size limits instructor-student interaction in class and forces
reliance on objective tests. Reasoning and communication abilities are difficult to probe.
The enrollment variation between Fall and Spring semesters is large. The ratio is the recent past
is approximately 2:1 for 800:023 and 800:072. This unevenness causes staffing difficulties.
The addition of Calculus I has decreased enrollment in Introduction in Math.ematical Mode.ling.
Also, some students seem to choose an."easier" course (typically 800:023 or 800:072), when
they are prepared to take either Calculus or Modeling. This is regrettable in that the smaller
section size of these courses allows students more opportunities to .demonstrate their reasoning
and communication skills.

Summary and Recommendations
The review committee was asked to consider the "high bar" required to gain credit by
examination for 800:023, Mathematics in Decision Making. The faculty of the mathematics
department was consulted and the consensus is that the high test score necessary to gain credit
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by examination is still reasonable. A well prepared student should be encouraged to enroll in
one of the other 5C courses, which will better help him to achieve the LAC objectives. Credit
by examination is available and more appropriate for 800:060 and 800:072 as the content of
these courses is better defined and more standard. The review committee recommends
maintaining the status quo in regards to this issue.

•

The review committee recommends that enrollments in Fall semester 800:072 and 800:023 '
sections be limited somewhat in order to level the enrollments between Fall and Spring
semester. This will allow for better utilization of faculty and more uniformity among sections
across semesters. (800:072 is a prerequisite for some courses; care should be taken to not
impede students' progress through their degree programs.)
The review committee recommends that sections of 800:023 targeted expressly for elementary
education majors continue to be offered, as staffing and resources allow.
The review committee recommends section size of 800:023 and 800:072 be reduced to be more
in line with campus class size averages.
The review committee recommends. thatthe mathematics faculty continue to revise course
handbooks and instructional policies and to continue that coordination among faculty continue.
Clarifying the LAC desired outcomes and adding Student Outcome Assessment procedures
should be a high priority. As assessment results become available, they should be widely
disseminated and acted on as appropriate.

•

•

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Calendar item

Title :

88 7

Docket Number

-----

Resolution of the Role of Mini-mesters and Online Instruction
to the Transfer of Credits and Hiring of Faculty

Standard Motions

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for._ _ _ _ _ _ _ _ _ _ _ __
And notify sender(s).

_ _4.

Refer to (standing committee)_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _----:-

_ _5.

Refer to (administrative officer). _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hoc committee)._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

•

UNI Faculty Senate Resolution on the Role ofMini-mesters and Online
Instruction to the Transfer of Credits and Hiring of Faculty

Whereas, University ofNorthem Iowa is Iowa's only public university that is
distinguished by its emphasis on undergraduate education and the university contributes
to the development of students by providing a diverse, dynamic learning environment
characterized by excellence in teaching.
Whereas, the UNI community values intellectual vitality, which is characterized by
creativity, knowledge, curiosity, aesthetics, critical thinking and wisdom and values
intellectual and academic freedom, dialogue, and the free exchange of ideas along with
freedom to examine diverse and controversial ideas.
Whereas, the UNI community values excellence in all of its endeavors which includes
continuous pursuit of quality in achieving excellence in education.
The UNI Faculty Senate requests that the UNI administration incorporate the following
policies with respect to transfers of credits from mini-mester and online courses, and the
hiring of faculty:
(1) No courses offered in the form of mini-mester or abbreviated instructional classes
of iess than four weeks duration will be accepted for transfer by UNI.
(2) Students will be allowed to transfer no more than 12 semester credits from online
courses offered at an accredit university.
(3) UNI will not hire any prospective applicant for a faculty position where
more than 10% of their class instruction for the terminal degree has been taught
online .

•

